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On March 6, 2012, the New York Times released an article in the 
education section describing a study by the Department of Education Office of 
Civil Rights.  The study showed that the education system continues to create 
inequities for minority students.  In particular, according to the Office of Civil 
Rights, Black students made up 18% of the sample size, yet 35% were 
suspended once and 39% were expelled (U.S. Department of Education, 2012).  
In a review of the literature, the statistics of the discipline inequities that 
minorities face became a recurring theme.  However, very little research explored 
other factors that may contribute to the inequities of discipline facing minority 
students. 
 The problem becomes, to what degree is the discrepancy in discipline 
rates an important data point about the equality or inequality of our educational 
system?  To what degree do contextual factors explain high and low rates of 
expulsions in varied socioeconomic settings?  Skibba, Micael, Nardo, & Peterson 
(2000) consider socioeconomic status a possible contributing factor toward high 
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and low rates of suspensions and expulsions.  Orfield and Lee (2005) argue that 
we are still segregated by socioeconomic status which is a cause of the 
educational inequality. 
 This dissertation is a mixed methods exploration of the relationship 
between the expulsion rates of middle school students and other factors that may 
lead to high and low expulsion rates of middle school students.  This study 
consists of two phases.  The first phase is a collection of the expulsion data from 
a large urban school district to find patterns or clusters of schools that have high 
and low rates of expulsions.  The second phase uses the clusters to explore 
contextual factors (accountability reports, school improvement plans, newspaper 
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CHAPTER 1 INTRODUCTION 
 I will never forget two very critical moments in my educational career.  One 
happened inside the classroom and one outside the classroom.  Both incidents 
left me questioning whether or not the others involved really believed what they 
were saying, or if they were just looking for my reaction. 
 The first incident happened after school while I was helping students to 
cross the street safely.  I noticed cars double parked, waiting to pick up students.  
I approached the first car, and asked the driver to please move because she was 
illegally parked.  When I asked her to move, she immediately responded that I 
was asking her to move because she was Black.  I was stunned because I had 
no idea of the race or nationality of any of the other drivers.  I just knew that the 
line of cars created a safety issue for our students.  Again, I asked the woman to 
please move her car and she proceeded to threaten me with bodily harm, and 
she threatened to spit on me.  I had never received such threats and felt the 
situation was very dangerous.  At this point, I removed myself and made a report 
to my principal.  I did not really know why this woman thought I asked her to 
move because she was Black, but the incident led me to wonder about the 
possibility of a real disconnect between Black and White people. 
 A second situation that opened my eyes to this racial disconnect was 
during an exam that I was giving, I asked a young Black lady to stop talking.  She 
refused.  I then moved a desk to the front of the room and asked her to move to 
the new seat.  When she moved, she stated, “You are only doing this to me 
because I’m Black.”  I asked her if that was really how she felt and she said yes.  
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I then asked her to take her test at a different time because she needed to go to 
the administrators and report that she was being harassed based on her skin 
color.  Again, I found this situation odd because I had worked with her family for 
several years.  When I called her mom, she was flabbergasted that her daughter 
would react in such a way.  Her mom even commented that I have been nothing 
but helpful for all the members of their family, and I had never treated them 
differently because they were Black.  These moments opened my eyes to the 
issues of the racial disparities between Black and White people. 
 Racial disparities are very real for students in U. S. schools and 
classrooms; in fact, data showed that Black students are disciplined at a far 
greater rate than White students (Kinsler, 2005; Losen, 2011).  Brown (2005) 
stated that, “Schools in racially diverse society will require leaders and models of 
leadership that will address the racial, cultural, and ethnic make-up of the school 
community” (p 585).   
At one time, according to Robenstine (2000), educators believed that 
some immigrant children were inferior.  The prevalent view among educators in 
the early 19th century was that no amount of education would change the 
inherent inferiority of some children (Robenstine, 2000).   This viewpoint has 
fostered overt and subtle forms of racism within the educational system that 
excluded minority children from an education.  Between 1750 and 1850 it was 




 Across the country today, teachers have daily contact with many diverse 
students who bring their own identities into the classroom.  However, according 
to Zirkel (2005), for those interested in creating equitable educational settings, 
issues of racial and ethnic stigma and their relationship to identity and motivation 
remain a central focus.  Racial and ethnic stigma continues to influence student 
perceptions of self, developing identifications, and their performance (Zirkel, 
2005).  Strong ethnic identity has been shown to be associated with higher levels 
of self-esteem (Zirkel, 2005).  Zirkel stated, “Despite relatively high levels of self-
esteem, students of color generally, and Black students in particular, do often 
grapple with issues regarding how much to identify themselves with achievement 
domains in which they are stigmatized” (p. 111).   
Steele’s (1997) idea of stereotype threat plays a role in the success of 
stigmatized groups as well.  Steele and Aaronson (1995) stated that “whenever 
African American students perform an explicitly scholastic or intellectual task, 
they face the threat of confirming or being judged by a negative societal 
stereotype – suspicion – about their group’s intellectual ability” (p. 797).  Steele 
and Aaronson explained that as the threat continues to be perceived over time, it 
can cause these students to disengage from academic achievement. 
 Student-teacher relationships have helped influence perceptions, 
identifications, and performances.  Researchers noted that student-teacher 
relationships are different for Black students than for White students (Foster, 
2005; Steele, 1997; Zirkel, 2005).  Foster made an important observation that 
affects the formation of these relationships:  White teachers make up from 86% 
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to 90% of the active teaching force in the nation’s classrooms, so students of 
color perceive themselves as being stigmatized and therefore are attentive of the 
negative stereotypes that are held about them (Foster, 2005). 
Statement of the Problem 
 The purpose of discipline in our schools has changed over the years.  
Gregory, Skiba, and Noguera (2010) noted that discipline has been used for 
removing students who break school rules or interrupt the learning environment, 
and discipline offers an example of consequences that discourages other 
students from breaking the rules.  One common discipline practice was and still 
is the removal of a student through expulsions or suspensions.  According to 
Arcia (2006) schools used suspensions and expulsions as the most common 
form of discipline to deal with student’s misbehavior.  Wallace, Goodkind, 
Wallace, and Bachman (2008) stated:  “School disciplinary practices exclude 
thousands of young people in the United States from the educational process 
each year” (p. 47).  The National Center for Education Statistics, reported that 
the number of expulsions has increased by 14% from 2002 to 2006 (Planty, M., 
Hussar, W., Snyder, T., Kena, G., Kewal-Ramani, A., Kemp, J., Dinkes, R., 2009).  
Over the same period of time, the number of expulsions for White students 
decreased from 39,483 to 38,030 (4% decrease).   While the expulsion rate for 
Whites decreased, the number of Black and Hispanic students being expelled 
was increased:  28,192 to 38,640 (37% increase) for Black students and 17,697 
to 22,140 (25% increase) for Hispanic students.  Black students are still 
suspended at a rate three times that of White students and more than twice as 
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much as Hispanic students (National Center for Education Statistics, 2006).  
Blacks are also expelled 5 times the rate of Whites and more than twice as often 
as Hispanic students.  It is this discrepancy in discipline rates that has caused a 
problem in education.   
 Socioeconomic status of students is considered a possible contributor 
towards the high and low rates of expulsions (Skibba et al., 2000).  Orfield and 
Lee (2005) state: “Socioeconomic segregation is a stubborn, multidimensional 
and deeply important cause of educational inequality.  U. S. schools are now 41 
percent nonwhite and the great majority of the nonwhite students attend schools 
which now show substantial segregation” (p. 5).  They also believed that because 
of the socioeconomic segregation minority children will continue the cycle of 
poverty.  With socioeconomic segregation creating an educational inequality, and 
the higher suspension rates of Black students, one can ask:  To what degree is 
the discrepancy in discipline rates an important data point about the equality or 
inequality of our educational system, and to what degree do contextual factors 
explain high and low rates of expulsions in varied socioeconomic settings?  
Purpose of the Study 
 In a study of the used of office discipline referrals (ODR) Bradshaw, 
Mitchell, O’Brennan and Leaf (2010) stated that although Black students are 
overrepresented in discipline procedures, very few studies look at the other 
possible factors that contribute to discipline discrepancies.  The purpose of this 
mixed methods study was to explore contextual factors that may explain high and 
low rates of expulsions in varied socioeconomic settings in the middle schools of 
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a large urban school district.  In the first phase (quantitative phase) of the study, 
the research question explored middle school expulsion data over a 5-year 
period, using a cluster analysis to locate potential patterns.  During the second 
phase (qualitative phase) of the study, clusters of school data (community 
demographics, median housing prices, newspaper articles, newsletters, change 
in school administration, school improvement plans, and accountability reports) 
were examined to explore what other factors may contribute to the expulsion 
rates of students. 
Research Questions 
 This study was guided by the following research questions: 
1. What significant patterns exist in middle school expulsion rates between 
2006 and 2010 in a large urban school district, when data are examined 
using race, ethnicity, gender, and grade level? 
2. In what way do the school communities’ contextual factors (SES, principal 
turnover, and expulsions of minority and non-minority students) offer 
insights into the patterns of middle school expulsions? 
3. What insights do we gain when data related to minority/non-minority 
expulsion rates are examined alongside school community contextual data? 
Significance of the Study 
 Zirkel (2005) stated that 86% to 90% of teachers are White.  Although the 
education field is predominately White, our schools and classrooms are rapidly 
changing demographically.  Lindsey, Roberts, and Campbell-Jones (2005) 
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recognized the changing demographics of school populations and addressed 
how school leaders need to be knowledgeable of the differences exhibited by 
students of different backgrounds.  Lindsey, Roberts, and Campbell-Jones stated;  
More than ever before, the growing diversity and increasing pluralism of 
our schools require educational leaders to be socially competent in ways 
that demonstrate respect, mutual understanding, justice, and concern for 
students who are culturally unlike them – students who differ racially and 
ethnically, students who speak different languages, students who have 
different beliefs, and students who have different ways of expressing their 
cultural distinctiveness. (p. 52)   
Lindsey, et. al. stated, “The guiding principles open up opportunities to build 
culturally proficient and functionally diverse educational communities in which 
people interact with one another in respectful and culturally responsive ways” (p. 
21).   
 Administrators and teachers need to be familiar with the behaviors 
exhibited by different racial groups in order to understand if the behavior needs to 
be disciplined or if it is considered culturally appropriate.  Lopez (2003) stated 
that school leaders must be equipped to work with those who are culturally 
different and help produce learning environments that encourage respect, open-
mindedness, and intercultural understanding.  In her analysis of Mabokela and 
Madsen’s work, Rusch (2004) stated:  “Unprepared principals of suburban 
schools in a voluntary desegregation program describe being overwhelmed by 
school and community discussions about racial and cultural differences” (p. 16).  
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It is these racial and cultural differences that must to be understood in order to 
see if the difference is a disciplinable behavior. 
Delimitations 
 Delimitations of the study include: 
1.  The study is restricted to the 59 middle schools in a large urban school 
district.  Therefore, the scope of the study has been narrowed down to 
include only middle schools which may make it difficult to repeat (Creswell, 
2003). 
2. Due to time constraints, the researcher may not locate all artifacts that 
may help explain the discrepancy in expulsion rates for some schools. 
Limitations 
 Limitations of the study include: 
1. This study is limited to only middle schools and is not expected to apply to 
any other level of school. 
2. The data that is stored by the director of pupil services is assumed to 
accurately tally the number of students recommended for expulsion. 
3. The data about the school based on the Nevada Report Card under No 
Child Left Behind (NCLB) Act is precise. 
4. Schools may not keep school artifacts (newspaper articles, newsletters, 
school improvement plans) on file about the school. 
5. The information obtained in the qualitative phase may be understood 
differently by different audiences. 
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6. Due to the subjective nature of the qualitative research findings, the 
researcher might present her bias into the analysis of the data. 
7. There is, of course, a potential for bias because the researcher is a White 
female.  However, she is not a middle school student, and tried to view her 
findings from another perspective. 
Definition of Terms 
For the purpose of clarification, the following definition of terms were used 
throughout the study: 
Contextual factors – school socioeconomic composition, academic achievement 
scores, change in principal, neighborhood economic status (Christle, 2003)    
 Suspension – The temporary removal of a student from school (Clark County 
School District, 2004)  
Expulsion (Recommended for) – The removal of a student from school for 
committing the following offenses; arson, assault and/or battery on a school 
employee, drugs/alcoholic beverages, immoral conduct, and weapons (Clark 
County School District, 2004)  
Minority students – groups that are oppressed or stigmatized on the basis of 
racial, ethnic, biological, or other characteristics (Scott & Marshall, 2012).  For 
the purpose of this study, minority students are students that are oppressed or 
stigmatized on the basis of their race 
Non-minority students – represents the opposite of the minority definition  
10 
 
Socioeconomic status –socioeconomic status determined by the eligibility and 
application for free or reduced price lunch under the Child Nutrition Program 
(Bowman-Lane, 2006; Dehlinger, 2008)  
11 
 
CHAPTER 2 LITERATURE REVIEW 
Discipline Issues 
 Differences existed not only in the education of Black and White students 
but also in the disciplining of Black and White students in schools.  According to 
Monroe (2005), Black students are suspended two to five times more often than 
White students.  Monroe also noted that Black students received more negative 
consequences from teachers for the same behavior exhibited by students of 
other races.  The disparities in discipline for White students and Black students 
have continued to foster a feeling of inequity within the education setting. 
 Many researchers have studied the differences in discipline received by 
Black and White students.  Dehlinger (1998) studied whether a “unitary status 
resulted in equity in school discipline for Black students” (p. iii).  She found that 
Blacks were overrepresented in school discipline in general as well as in schools 
that have attained unitary status, one school system for all students.  Prior to 
Dehlinger’s study, Campbell (1991) studied the student characteristics 
associated with multiple disciplinary infractions as well as the teacher 
characteristics associated with multiple disciplinary referrals.  Studying only Black 
students in urban Pennsylvania, she found that males were referred more than 
females (58%), and that classroom disruption was the number one reason for 
referrals (33.9%).  She also found that 71% of the 75 staff members were female 
and 31 of the teachers were Black. Of the teachers who wrote the most referrals, 
9 were White and 3 were Black.  Once the teacher refers a student for a 
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disciplinary infraction, an administrator of the school usually doled out the 
punishment to that student.   
Although teachers referred students for discipline infractions, 
administrators typically deal out the punishment.  Researchers have examined 
the roles of the administrator in disciplining students.  Cole (1999) focused his 
studies on the functions of the assistant principal in charge of discipline.  He sent 
out 648 questionnaires to principals and assistant principals in Georgia to 
analyze if principals and assistant principals were in agreement concerning their 
perceptions of the assistant principal for discipline, supervision, and as to the 
duties that the assistant principal should be performing.  Cole found that both the 
principal and assistant principal agreed about the perceptions of the assistant 
principal’s duties, but in disagreed as to what the assistant principal should be 
doing.   
Johnson (2001) also studied the roles of administration in disciplining 
procedures.  He studied how administrators managed school discipline and the 
use of zero tolerance policies.  Johnson sought to determine if a relationship 
existed between the students’ punishment and how serious their level of policy 
violation.  He analyzed the consequences received under zero-tolerance policies 
and found that there was a lack of consistency among the districts studied in 
providing information to students about the policies.  Johnson also found that 
administrators were inconsistent with the consequence levels being administered 
to students.  A major finding by Johnson was that Black and Hispanic students 
received the harshest punishments. 
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Forms of Discipline 
 To facilitate management of students in schools, schools have disciplined 
students for misbehavior within the classroom setting.  Various forms of discipline 
used by school and district administrators included: detentions, corporal 
punishment, in-school suspensions, out of school suspensions, and exclusion 
from school. 
Exclusion from Schools and Due Process 
 Various methods of exclusion that affect the educational opportunity 
included suspensions, expulsions, and zero-tolerance policies.  According to 
Adams (2000):  “Exclusion was an administratively efficient way to handle large 
numbers of disruptive youths” (p. 144).  However, before a student can be 
suspended or expelled from school, they must be afforded due process rights for 
a fair and impartial treatment (Cambron-McCabe, McCarthy, & Thomas, 2004).  
Due process of law forbids the states from denying any person of life, liberty, or 
property without going through the proper legal channels (Cambron-McCabe et 
al., 2004).  Cambron-McCabe et. al. have provided practical safeguards when 
expelling a student, which include: 
 Written notice of the charges 
 A full and fair hearing before an impartial adjudicator 
 Right to legal counsel 
 Fully apprised of the proof or evidence 
 Opportunity to present witnesses or evidence 
 Opportunity to cross-examine witnesses 
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 Written record that the decision was based on the evidence (p. 
232) 
 In reviewing expulsion cases, McCord, Hager, and Mattocks (2007), found 
that the First Circuit Court noted there are 7 minimum requirements that must be 
observed in student discipline hearings: 1) the student must be advised of the 
charges against them; 2) the student must be informed of the nature of the 
evidence against him/her; 3) the student must be given the opportunity to be 
heard in his own defense; 4) the student must not be punished except on the 
basis of substantial evidence; 5) the student must be permitted the assistance of 
a lawyer in major disciplinary hearings; 6) the student must be permitted to 
confront and to cross-examine the witness against him; and 7) the student has 
the right to an impartial tribunal. 
Zero Tolerance Policies 
The use of due process can be lengthy in dealing with extremely violent 
students.  Therefore, zero-tolerance practices were established to quickly expel 
or suspend students.  Adams (2000) believed that, “Such a policy ensures that 
punishment is swift and certain…” (p. 147).  Zero-tolerance policies, according to 
CQ Researcher (2000), should only be used for serious offenses, such as 
incidents involving guns, violence, and drugs. CQ Researcher (2000) stated, 
“Less serious infractions should be covered under a discipline code, which allows 
for graduated consequences proportionate to the offense and punishes repeat 
offenses more severely than first-time offenses” (p. 203).  However, under zero-
tolerance policies, punishment is an automatic suspension or expulsion.  
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Unfortunately, automatic punishments are not always the answer to dealing with 
disruptive students. 
 Research shows that zero-tolerance practices have created more 
problems for disciplinary procedures than they have solved.  McCord, Hager, and 
Mattocks (2007) pointed out that, “Zero-tolerance expulsion policies violate 42 
United States Constitution (USC) § 1983 particularly the protected rights of the 
student to procedural and substantive due process” (p. 7).  In other words, zero-
tolerance practice infringes on the constitutional right of due process.  In the 26 
cases studied by McCord et. al., the most common constitutional violation of 
zero-tolerance practices was due process.  McCord et. al. also noted that such 
policies are unconstitutionally unclear  when shaping “true threats” (p. 7).  
Browne, Losen, and Wald (2001) noted that the American Bar Association (ABA) 
passed a motion against zero-tolerance policies in schools because zero-
tolerance is a one-size-fits-all punishment that treats students like criminals with 
adverse results. 
 Not only have zero-tolerance policies created problems based on the 
constitutionality of the punishment, but they are being used to punish Black 
students more often than White students under such practices (Browne et al., 
2001; CQ Researcher, 2008; Skibba, Michael, Nardo, & Peterson, 2002).  
Browne, Losen, and Wald (2001), found from “1998-1999, that African American 
students accounted for 33% of all those suspended and 31% of all those 
expelled under the premise of zero-tolerance policies, but only made up 17% of 
all students” (p.74 ).  According to 2009 The Condition of Education Report, from 
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the U. S. Department of Education, 15% of all Black males have been suspended 
at least once (Planty et al., 2009).   
 Bowman-Lane (2006) sought to understand the differences between the 
school experiences of Black male middle school students who were not 
suspended during the previous school year and those who were suspended for 
more than 10 days.  She discovered that Black males were twice as likely to be 
suspended as White students.  She also found that student behavior did not 
improve or change because they were suspended in the previous year.   
 According to the National Center for Educational Statistics website, the 
percent of expulsions for Blacks has decreased since 1997.  However, Blacks 
are still the most common ethnic group being suspended or expelled at the 
highest rates.  The table 1 displays the percentage of students suspended or 
expelled by race/ethnicity according to the U. S. Department of Education. 
Table 1:   
Percentage of public school students suspended and expelled in 2006 (National 
Center for Education Statistics, 2006)  
Race/Ethnicity Suspensions Expulsions 
White 4.8 0.1 
Black 15.0 0.5 
Hispanic 6.8 0.2 
Asian/Pacific Islander 2.7 0.1 
American Indian/Alaska Native 7.9 0.3 
 
 Even though there has been a decline of Black students being suspended, 
they are still suspended at a rate three times that of White students and more 
than twice as often as Hispanic students (National Center for Education Statistics, 
2006).  Blacks are also still expelled five times the rate of Whites and more than 
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twice as often as Hispanic students.  It is this discrepancy in discipline rates that 
has raised questions in education.  To what degree is the discrepancy in 
discipline rates an important data point about the equality or inequality of our 
educational system?  To what degree do racism, White privilege, and 
stereotyping contribute to the wide discrepancies in certain aspects of schooling?   
Racism, Culture, or Ethnicity 
 According to scholars who have studied racism, the concept of racism is 
grounded in two basic assumptions (Appiah, 1990; Puzzo, 1964).  The first 
assumption is that there is “a correlation between physical characteristics and 
moral quality” (Puzzo, 1964, p. 579).  The second assumption is that “mankind 
can be divided into inferior and superior classes” (Puzzo, 1964, p. 579).  These 
assumptions are used to explain why White people historically have had a sense 
of superiority over Black people based the differences in the races. 
 Others argued that “Racism is prejudice or discrimination against other 
people because of their ‘race’ or because what is thought to be their race (their 
biology or ancestry or physical appearance)”  (Reilly, Kaufman, & Bodino, 2003, 
p. 15).  Perry (2007) believed that the grouping of people by their physical 
appearances was a foundation for social inequity. Fluehr-Lobban (2006) stated, 
“Race is about outward physical appearance, or phenotype, and racism is about 
ranking these differences in humans into inferior and superior types” (p.20).  
Although race and ethnicity were often viewed as similar concepts, scholars have 
made clear distinctions when looking at racism. 
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 According to Smedley and Smedley (2005), ethnicity was a collection of 
people who have common cultural traits that differentiate them from other people 
and ethnicity or ethnic traits are “transmissible” to others.  In other words, people 
can move into a different ethnic group by learning and adopting the language and 
culture of a particular ethnic group.  Although some confuse ethnicity and culture, 
ethnicity is distinctly different from culture.  Fluehr-Lobban (2006) noted that 
ethnicity is about culture and the ideology that one’s culture or ethnicity is the 
center of one’s view, which leads to a sense of superiority.  Thus, within an 
ethnic group people acquire or learn traditions of thought and behavior that 
include elaborate, recurring ways of thinking, acting, and feeling, that are seen as 
norms and perhaps, superior norms (Smedley & Smedley, 2005). 
 Puzzo (1964) argued that ancient civilizations viewed their worlds through 
ethnocentrism rather than racism.  No evidence existed that showed Hebrews 
and Greeks believed in a relationship between physical characteristics and moral 
quality (Puzzo, 1964).  For example, Hebrews referred to anyone who was not 
Hebrew as Gentile; according to Puzzo, this was not a racist view but rather an 
ethnocentric view.  Smedley (2003) stated that “…Europeans imposed upon 
them [other people] meaning and identities that fit within their own historical 
understandings, experiences, and preconceptions of what the world was all 
about” (p. 63).  Ethnocentrism was an arbitrary way to describe one’s self with 
one’s people against mankind (Puzzo, 1964). 
 There is a distinct difference between ethnicity, race, and culture.  Since 
racism is prejudice based on race, the question was raised; how did racism begin?  
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Racism’s roots can be traced to Europe.  During the time of the Crusades, White 
men began exploring the world at all points of the compass.  During this time, the 
White men of Europe began to view separateness among themselves as well as 
the people they encountered (Blackburn, 2000; Perry, 2006; Petrosino, 1999; 
Puzzo, 1964; Smedley, 2003).  The way White Europeans viewed others led to 
what is considered racism or superiority over other races. 
 Puzzo (1964) stated, “Racism then resulted from the conjunction of certain 
historical developments ranging from the end of Europe’s isolation through the 
emergence of the secular, national state to the struggle for empire” (p. 583).  
Smedley (2003) noted that as Europeans tried to make sense of the “alien” 
people they were encountering, they began to use the word race to describe the 
differences within the groups.  She says, “In fact, “race” did not appear in the 
English language as a technical term with reference to human groups until the 
seventeenth century when it was apparently employed in several ways” (p. 63).  
Petrosino (1999) and Puzzo (1964) pointed out that racism provided a rationale 
for taking advantage of inferior people.  Puzzo (1964) also pointed out that 
Europeans believed it was God’s will for the White Europeans to become 
mentors for the inferior, and that the inferior were to serve the White man.  As 
Europeans explored and conquered new lands, these ideas provided a moral 
justification for the treatment of the “new” people they encountered.  Lopez (2003) 
stated: “Racism, in other words, has been reduced to broad generalizations 
about another group based on the color of their skin” (p. 69). 
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Forms of Racism 
 Racism has manifested itself in two ways.  There are overt forms of racism 
and subtle forms of racism (Lopez, 2003; Petrosino, 1999; Scheurich, 1993).  
Petrosino focused her work on the overt forms of racism through hate crimes, 
which she defined as “the victimization of minorities due to their racial or ethnic 
identity by members of the majority” (p. 25).  The “cost” of hate crimes is paid by 
the victim, both physically and mentally.  Physical costs include property damage, 
medical expenses, lost wages, and mental costs include devaluation of human 
spirit, dignity, liberty, and security (Petrosino, 1999).  Perry (2007) believed that, 
“The consequences of racism have been profound and overwhelmingly 
destructive in every society in which it has taken root” (p. 17). 
 Racism has festered in the in the United States since the 17th century. 
(Petrosino, 1999; Smedley & Smedley, 2005).  It was believed that Christianity 
and racial identity were linked early in the history of America.  Petrosino stated 
that “Colonial America linked Christianity to racial purity of Whiteness and 
heathenism with racial impurity or non-Whiteness” (p. 26).  Therefore, since non-
Whites were viewed as foreigners, the expansion of America was justified by any 
means necessary; for example, expansion in the name of Christianity.  Petrosino 
noted that acts of murder, rape, racism, theft, and kidnapping were seen as 
acceptable and justified so White men could achieve their destiny.  White men 
believed they were destined to expand the land and, therefore, did not view 
different tribes of Native Americans as human beings.  In fact, it was not until 
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1891 that the Supreme Court finally recognized Native Americans as humans 
(Petrosino, 1999). 
 Native American tribes were not the only racial class viewed as non-
humans.  African Americans were largely viewed in the same way, supporting the 
practices of slavery.  Africans had the distinct identification, (trusted by 
Europeans), as perpetual slaves, meaning that the loss of freedom was life-long 
and complete (Petrosino, 1999).  Petrosino notes a “Black’s value was simply 
contingent on age, health, strength, and other factors related to work ability” (p. 
30).   
 Just as Native Americans and African Americans were viewed as inferior 
to the White man, Asians were also seen as inferior.  According to Petrosino, 
Asians were originally viewed as industrious individuals.  However, during the 
19th century the adult Mongoloid Asian was considered to be comparable to 
White juveniles (Petrosino, 1999).  These ideas led to what Smedley and 
Smedley (2005) term race based societies.  They contend that race based 
societies have six basic assumptions.  The assumptions are: 
1. Race based societies perceive designated racial groups as biologically 
discrete and physical characteristics become indicators of race status. 
2. Race based societies believe races are naturally unequal and must be 
ranked hierarchically.   
3. Races have distinctive cultural behaviors linked to biology.   
4. Both physical features and behavior are inborn and inherited.   
5. Differences in races are profound and unalterable.   
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6. Racial classifications are stipulated in legal social systems. (p. 20) 
 Although these actions and views were being expressed by the dominant 
group towards minority groups, biological differences in racism were not proven 
to be genetically discrete (Lewis, 1995; Smedley & Smedley, 2005).  Gaines and 
Reed (1995) noted that racism is not a feature of human psychology, but rather a 
process developed historically. 
 According to Goldberg (1990), “The link between racism and race is 
obvious:  racism is generally considered to be discrimination against others in 
virtue of their putatively different racial membership” (p.295).  Lopez (2003) 
defined three premises of racism.  The first premise states:  “Racism is a normal 
and endemic component of our social fabric” (p. 83).  The second premise 
contends that Whites will promote the interests of people of color when the self-
interest of Whites is promoted as well.  For example, in a meeting to improve 
conditions for Northern Blacks with W. E. B. Du Bois and William H. Baldwin1 in 
1903, Baldwin stated, “the meeting came because of the general desire to help 
Northern Negroes as well as Southern (Negroes) by means of the philanthropic 
movements of the day” (Du Bois, W. E. B., 1985, p. 72).  In other words, the only 
way to help Black people was if it helped White people to appear more charitable.  
Finally, the third premise states that stories told by Whites of an event “look 
ordinary and natural” (p. 84).  Stories told by people of color reveal events and 
actions that are filtered out by White people.  Filtering happens because they “do 
not fit socially acceptable notions of truth” (Lopez, G. R., 2003, p. 85). 
                                            
1




 Overt forms of racism. 
 Racism can be both overt and covert.  Examples of overt racism would 
include separate drinking fountains, restrooms, eating spaces, and filtering of 
historical events or stories.  Whites not only filter stories to fit acceptable social 
norms, but they also see racism as behaviors that can be easily identified.  
Scheurich (1993) stated, “Highly educated Whites usually think of racism in terms 
of overt behaviors of individuals that can readily be identified and labeled” (p. 6).  
He contends that Whites view this form of racism as repulsive but are unaware of 
the subtle styles of racism.   
 Subtle forms of racism. 
 Subtle styles of racism are not overtly observed but are based more on a 
perception.  The way a person of prejudice internalizes the negative view of their 
group through exposure and then self-fulfills those beliefs as one would expect 
would be a subtle form of racism.  Stereotypes are a form of subtle racism that 
affects all racial groups. 
 Stereotypes are one form of subtle racism that manifests in the psyche of 
individuals (Marx, Brown, & Steele, 1999).  Reyna describes two categories of 
stereotypes:  descriptive and explanatory.  Descriptive stereotypes are a picture 
of what a group is like or as a social category.  Conversely, explanatory 
stereotypes are the reasons why group members are the way they are in their 
current state (Reyna, 2000).  According to Allport (1954), stereotypes are defined 
as “an exaggerated belief associated with a category.  Its function is to justify 
(rationalize) our conduct in relation to that category” (p. 187).  Allport states, 
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“What the man finally believes and perceives is the important thing.  Obviously, 
the stereotype plays a prominent part in sharpening the perception prior to the 
action” (p. 211).  Reyna (2000) defines stereotypes that “represent qualities 
about an individual or group that are relatively stable across time.”  She notes 
that stereotypes are attitudes, behaviors, or characteristics that are viewed as 
internal to the group or individual from an outside perspective.  Stereotypes are 
the way that society categorizes individuals based on their attributes.  Goffman 
(1963) states:  
Social settings establish the categories of persons likely to be 
encountered there.  The routines of social intercourse is 
established settings allow us to deal with anticipated others without 
special attention or thought.  When a stranger comes into our 
presence, then, first appearances are likely to enable us to 
anticipate his category and attributes, his “social identity”. (p. 2) 
Allport (1954) believed that stereotypes were justification for the acceptance or 
rejection of individuals as well as a way to help preserve ease in thinking and 
perceiving. 
 Reyna (2000) studied the effects of stereotypes by viewing the stereotype 
attributes rather than the groups affected by the stereotype.  She notes that 
stereotypes form over time from an event that can be unexpected or unusual; the 
event can be on-going so that it is not taking place at one moment in time.  She 
claims that once the event has taken place, the stereotype fits into one of three 
categories: internal/stable/controllable; internal/stable/uncontrollable; 
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external/stable/uncontrollable (Reyna, 2000, p. 91).  Reyna uses attribution 
theory to explain the attributes (internal/external; stable/unstable; 
controllable/uncontrollable) to explain how each stereotype is perceived.   
 Attribution theory, according to Reyna, states that causes that are internal 
are ingrained in a trait or behavior, about the person or the cause can be 
embedded in something outside the person, the environment.   If the cause can 
be controlled by the person affected by the cause, then the cause is said to have 
controllability (Reyna, 2000).  Finally, if the cause withstands the test of time, 
then the cause is stable.  On the other hand, if the length of the cause is short, it 
is considered unstable (Reyna, 2000).  Causes of events then can become 
stereotypes for stigmatized groups. 
 From this point, according to Reyna, each type of stereotype evokes an 
emotional response that has either positive or negative consequences.  Reyna 
also notes that stable stereotypes elicit reactions that are associated with a 
certain belief (See figure 1).  For example, if the attributes of the stereotype are 
internal/stable/controllable and the outcome is negative, then one might 
experience anger or guilt about that particular stereotype.  That belief is difficult 
to overcome when stereotypes are; reliable over time; there is less hope for 
change, and an expectation for continuing the behavior (Reyna, 2000). 








































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































A model of the “social and personal consequences of stereotypes based” on the features 





 Steele (1997) argues that, stereotypes are imposed on groups of people 
based on societal perceptions.  He views stereotypes as a threat to the group 
that is being stereotyped.  Stereotype threat is:  
an event of a negative stereotype about a group to which one belongs 
becoming self-relevant, usually as plausible interpretation for something 
one is doing, for an experience one is having, or for a situation one is in, 
that has relevance to one’s self-definition (Steele, 1997, p. 616).   
He also notes that it is a general threat not attached to the psychology of 
particular stigmatized groups. Stereotype threat usually affects those who belong 
to a group that is negatively stereotyped.  Steele stated, “…the threat of being 
viewed through the lens of a negative stereotype, or the fear of doing something 
that would inadvertently confirm that stereotype” (Steele, 1999; Steele, 2003, p. 
111)).  Steele studied stereotype threat and how the threat affected individuals of 
stigmatized groups.   
 In one study, Steele and his colleagues tested the stereotype threat theory 
involving female and male college level sophomores who identified as being 
strong in their math abilities.  Steele and his colleagues tested the students with 
questions taken from the advanced math General Records Exam (GRE).  The 
hypothesis was that the difficult test would pose a threat to women, (who are 
stereotyped as being weaker than men in math).  Steele found that this held true:  
the women underperformed extensively compared to equally qualified men.  To 
prove that it was the threat of being perceived that women are mathematically 
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inferior as men, they then administered an easier second test.  The women on 
the second test did as well as the equally qualified men, thus attributing the 
underperformance on the harder test to the threat of being perceived as inferior  
to men in math (Steele, 1997).  However, results did not confirm whether it was 
truly a threat or a genetic difference.  Thus, they performed another experiment 
using the same difficulty test, but this time they had 2 different groups.  In one 
group, they told the women that the test would measure gender difference 
(stereotype threat) and the other group was told there would be no measure of 
gender difference (no threat).  The women in the first group again 
underperformed relative to the men, while the women in the second group 
performed equally to the men when gender was not a factor in the test (Steele, 
1997). 
 Steele and Aaronson (1995) also tested stereotype threat on Black and 
White college level sophomores.  Again, they found that Black students 
underperformed compared to the White students when the threat of the test 
measuring their ability compared to the ability of the evenly matched White 
counterpart was presented (Steele, 1999).  Steele also noted that this threat was 
brought about because Blacks are more aware of stereotypes of their race.  
 The ways individuals view racism depends on the racial group with which 
they identify.  Robinson (1999) stated, “Far too often, many of us erroneously 
believe that if we do not have membership in a particular group, then we are 
immune from the ways in which this group can be affected by oppression” (p. 73).  
Distinct differences have been studied and noted about these views, especially 
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the differences between Black perspective and White perspective.  The next two 
sections briefly discuss each perspective. 
White Perspective 
 Scheurich (1993) argued that many Whites view racism as an individual 
issue and not a racial group issue.  In fact, many researchers argue that White 
individuals gain benefits from being White regardless of their feelings about 
racism (Bohmer & Briggs, 1991; Pence & Fields, 1999; Robinson, T. L., 1999; 
Scheurich, 1993).  McIntosh (1990) describes how White people are usually 
taught about racism in her essay “White Privilege:  Unpacking the Invisible 
Knapsack”.  She believes that when she learned about racism, she understood it 
as a concept that put others at a disadvantage, but she did not realize that 
racism gave her advantages because she was White, that is “White privilege” 
(McIntosh, 1990).  She states, “White privilege is like an invisible weightless 
knapsack of special provisions, maps, passports, codebooks, visas, clothes, 
tools, and blank checks” (p. 1).  McIntosh then describes 50 different conditions 
that are affected more by the color of her skin (White) than any other 
characteristic of her life.  She does admit that other conditions, such as, class, 
religion, ethnic status, and geographic location do affect her life, but not the same 
way the color of skin affects each of us, Black or White.  Johnson (2008) argues 
that White privilege is born out of a path of least resistance.  He states, “…we 
can participate in systems in ways we’re not aware of and help produce 
consequences without knowing it and be involved in other people’s lives, both 
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historically and in the present, without any intention to do so” (A. G. Johnson, 
2008).  McIntosh (1990) states:   
In proportion as my racial group was being made confident, comfortable, 
and oblivious, other groups were likely being made unconfident, 
uncomfortable, and alienated.  Whiteness protected me from many kinds 
of hostility, distress, and violence, which I was being subtly trained to visit, 
in turn, upon people of color (p. 5). 
 Pence and Fields (1999) and Scheurich (1993) note that Whites do not 
experience racism themselves as a racialized group and do not experience 
themselves being defined by their skin color.  In fact, academic awareness of 
racism for Whites is grounded in someone else’s experience of discrimination 
and not White experience of privilege.  Whites tend to deny racism to protect 
their position of privilege (Pence & Fields, 1999; Scheurich, 1993).  Robinson 
(1999) also noted that European Americans believe they do not have to think 
about being White, that race is not viewed as relevant to their identities.  Whites 
do not consider race or racism as an issue that impacts them, which perpetuates 
racism, sexism, and other acts of oppression (T. L. Robinson, 1999b). 
 Scheurich (1993) argues that inequities of the social structure begin in the 
hierarchy of that structure.  He states that people of color believe that Whites 
operate as if they are unmindful of their place and the effects of the inequitable 
distribution of resources and power.  For example, upper class White males are 
at the top of the social structure and lower class males and females of color are 
at the bottom (Scheurich, 1993).  He explains that Whites as a group have more 
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power and resources than Black people.  Sheurich argues that individualism for 
White people masks the unequal distribution of wealth and power.  On the other 
hand, Blacks are not “seduced” by the idea of individualism because of the 
effects of inequitable distribution of resources and power as well as the double 
consciousness individualism produces (Scheurich, 1993).   
 In teaching about White privilege to sociology students, Pence and Fields 
(1999) observed, “Once White students recognize their advantages, they have to 
acknowledge that institutionalized inequality not only exists, but favors them” (p. 
150).  Pence and Fields had their students replicate a social experiment, “True 
Colors”, about the differences of Black men and White men with similar social 
class, age, educational level, personality, dress, and body type.  They had 25 
students break into small groups of five or six students to conduct field research.  
Each group had two male “customers”, one Black and one White; the other three 
to four students were observers of the experiment.  Each customer (Black 
student and White student) would go to a department store, car dealership, and 
apartment building in an attempt to buy the same items from the same 
salespeople.  The observers would record what happened to each customer as 
they went to the businesses.  The observers noted that the store clerk, car 
salesman and apartment manager each treated the Black and White men 
differently, showing obvious favoritism towards the White man.  The study 
showed students the advantages the White student had over the Black student 
based on the color of his skin.  Pence and Fields note that it is critical not to just 
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focus on the experiences of one group over the other, but to also be aware of the 
privileges extended to one group based on skin color. 
Conflicts of Interest 
 Allport argued that human groups naturally stay apart.  He states, “It is not 
always the dominant majority that forces minority groups to remain separate” 
(Allport, 1954, p. 18).  For example, my great-great grandparents were of the 
dominant majority, yet they were discriminated against either because of their 
nationality or because they could not speak the language of those around them.  
Consequently, they relocated to areas of the country containing people who had 
similar backgrounds.  Allport (1954) explains that relocation is easy, effortless 
and gives a sense of self-importance in similar cultures.  However, Allport 
cautions that this separateness often leads to genuine conflicts of interest, as 
well as imaginary conflicts between dominant and non-dominant groups (p. 19).  
Those conflicts may be fostered and enhanced by racism. 
 Many researchers have discussed these conflicts within the educational 
system.  Robert P. Moses, founder of the Algebra project, believes that the 
education system is not liberating, but actually supports an unequal system of 
privilege for White students that are not extended to Black students (Checkley, 
2001).  Ogbu (1992) believes that researchers who support core curriculum are 
less concerned about incorporating culturally diverse students into mainstream 
culture and are more concerned with the United States’ economic and 
technological position in international rivalry.  Ogbu states, “…the ability of a core 
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curriculum to increase the school performance of some minority groups will be 
limited because it does not address the nature of minority cultural diversity” (p. 5).   
 Moses feels that Black children receive the lowest quality form of 
education, and he believes Black students should be able to compete in a 
technological age (Checkley, 2001).  Children come to the classrooms with many 
different deficits.  However, Moses believes that Black students receive an 
education of low expectations that he terms the “sharecropper education”.  It is 
this conflict that White teachers do not understand or comprehend about Black 
students (Checkley, 2001). 
 Inability to comprehend the issues that Black students bring with them to 
the classroom can cause teachers impatience with behavior exhibited by these 
students.  The view becomes that the problem is the student.  This impatience 
has a historical basis.  In 1906, Du Bois stated, “… most Americans are simply 
tired and impatient over our most sinister social problem, the Negro” (Lewis, 
1995, p. 42).  According to Du Bois, White Americans did not want to solve this 
problem, they did not want to understand it, and they just wanted to be done with 
it (Lewis, 1995, p. 42).  According to Juguo (2001), the “Negro Problem” came 
about because America did not “live up to the spirits and beliefs of Christianity 
and the ideals and principles set forth by the Declaration of Independence and 
American Constitution” (p. 24).  Du Bois argued that Whites could “be done” with 
the problem by displacing native races, inheriting their lands, and attempting to 
instill White values and culture on everyone.  However, this idea was shaken 
because of the increase in the population of African American population (p. 42).  
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Du Bois also stated; “Force and Fear have hitherto marked the White attitude 
toward darker races…” (p. 43).  With an increase in Blacks in a White world, 
Black people needed to fit in without losing their heritage, culture, or beliefs.  This 
led to what Du Bois termed “double consciousness”. 
Double-Consciousness 
 The social structure of society perpetuates a “double-consciousness” in 
how people of color view the world (Scheurich, 1993).  The term double-
consciousness was introduced by W. E. B. Du Bois to explain how Black people 
cope with racism; they view their world through their race as well as the race of 
White people (Dickson, 1992; Scheurich, 1993).  Du Bois stated, “It is a peculiar 
sensation, this double-consciousness, this sense of always looking at one’s self, 
through the eyes of others, of measuring one’s soul by the tape of a world that 
looks on in amused contempt and pity” (B. Johnson, 2005, p. 21).  Du Bois 
further explains that the sense of double-consciousness is an issue of 
distinguishing between what it means to be African and an American 
simultaneously (Dickson, 1992).  Du Bois did not believe that Black people 
should have to choose one over the other; African over American, but rather 
Black people should “merge his double self into a better truer self” (B. Johnson, 
2005, p. 21).    Du Bois was hoping for Black people to be Black and American at 
the same time without being discriminated against.  It was this sense of African 




 This conflict about what is African and what is American continues to 
create problems for Black people.  The internal conflict can lead to a feeling of 
hopelessness for some because some Blacks believe that if they follow the 
“rules” created by Whites, they are losing their African heritage.  Lynn (2006) 
notes that sociologists have deemed a culture of hopelessness in Blacks that has 
created a vicious cycle that marginalizes Black people (p. 111).  Factors that 
contribute to this cycle, and still show up in American schools, included 
geographical segregation and lack of employment opportunities (Lynn, 2006). 
A Racialized Educational History 
In order to understand how race, ethnicity, and stereotype threat affect 
education, it is vital to view important aspects of the history of education for 
Blacks and Whites.  Raffel (2002) noted, “Bondage meant compulsory illiteracy:  
slaves were not allowed to learn to read” (p. 17).    Prior to the end of the Civil 
War, Blacks did not receive an equal quality of education as Whites. 
By the end of the Civil War, the Freedmen’s Bureau established schools 
for Blacks (Raffel, 2002).  Raffel (2002) stated that in 1865, the Bureau formed 
4,000 schools and employed over 9,000 teachers which served approximately 
one-quarter of a million children.  Then the Morrill Act, in conjunction with the 
Freedmen Bureau, set up institutions to train Black teachers. Three years later, 
the Fourteenth Amendment was passed, an important Amendment for Blacks 
because it was the beginning of granting Blacks the same rights as Whites. 
All persons born or naturalized in the United States, and subject to the 
jurisdiction thereof, are citizens of the United States and of the state 
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wherein they reside. No state shall make or enforce any law which shall 
abridge the privileges or immunities of citizens of the United States; nor 
shall any state deprive any person of life, liberty, or property, without due 
process of law; nor deny to any person within its jurisdiction the equal 
protection of the laws (United States Constitution, Amendment 14). 
Although the Constitution granted rights to Blacks, Whites, especially in 
the South, bitterly opposed the 14th Amendment.  Former Confederate States in 
1885 passed Jim Crow Laws that segregated Blacks from Whites (Raffel, 2002).  
Those laws were challenged in Louisiana on June 7, 1882, after Adolf Plessy, 
who was seven-eighths White and one-eighth Black, refused to sit in the rail car 
for colored people (Raffel, 2002; Russo, 2004; Willie, 2005).  Plessy was 
arrested and appealed to the United States Supreme Court, but the Court 
decided that the separate but equal clause was not violated (Raffel, 2002).  
However, Justice Harlan disagreed in his dissenting opinion.  In his discussion 
about the Constitution of the United States and the division of citizens, he states: 
But in the view of the Constitution, in the eye of the law, there is in this 
country no superior, dominant, ruling class of citizens.  There is no caste 
here.  Our Constitution is color-blind, and neither knows nor tolerates 
classes among citizens. (Plessy v. Ferguson 163 US 537 1896)  
Justice Harlan further believed that separating people based on race was 
incompatible with civil freedoms granted by the Constitution (Plessy v. Ferguson 
163 US 537 1896). 
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 Raffell stated that, “The Plessy decision affirmed the legality of Jim Crow 
and segregation in all areas of public and private life” (p. 19), and led to the 
development of National Association for the Advancement of Colored People 
(NAACP) in 1909.  The goal from the beginning of the formation of the NAACP 
was to end enforced segregation and create equal educational chances for 
Blacks (Raffel, 2002).  These opportunities, however, depended on overturning 
the Plessy decision. 
In 1849, Benjamin F. Roberts sued the city of Boston, contending that the 
separation of races was a violation of the state constitution.  The decision stated, 
“The general school committee of the city of Boston has power, under the 
constitution and laws of this commonwealth, to make provisions for the 
instruction of colored children, in separate schools established exclusively for 
them, and to prohibit their attendance upon the other schools” (Sarah C. Roberts 
v. the city of Boston, 1849, p. 1).  Roberts hired attorney Charles Sumner to 
represent his child in confronting the unequal treatment of colored children 
(Alexander & Alexander, 2001).  Sumner argued that separate schools created a 
new race class with “the stigma of inferiority and degradation” (Sarah C. Roberts 
v. the city of Boston, 1849), and that schools devoted to only one group were not 
equal. 
 The Massachusetts Supreme Court ruled that not all individuals have the 
same rights.  Justice Shaw agreed with the notion that all persons were equal 
before the law, but argued that not all people had the same civil and political 
powers granted by the law.  In his view, they were only permitted to equivalent 
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consideration (Alexander & Alexander, 2001).  The idea of separate but equal 
would not be challenged for almost 50 years after the Roberts v. City of Boston 
decision. 
As stated earlier, Plessy v. Ferguson (1896) challenged the equality of 
separate facilities.  According to Alexander (2001), the decision about the 
“separate but equal” standard became a national standard for applying the 
Fourteenth Amendment.  In 1890, the Supreme Court upheld the Louisiana law 
stating that providing separate rail coaches for white and colored people was not 
unconstitutional.  In making this decision, “the Court made the equal protection 
clause subject to custom and tradition in accordance with legislative 
interpretation, no matter how blatantly and objectionably the law affected a 
particular classification of people”  (Alexander & Alexander, 2001, p. 500). 
Once the decision was handed down, the focus of separation turned to 
education in the case of Cumming v. Board of Education of Richmond County, 
Georgia 175 U.S. 528 (1899).  The Court decided the temporary termination of 
services in a high school for colored children did not violate the equal protection 
clause, even though the services continued for the White students.  The closing 
of the school for the colored children was based on economic reasons according 
to the school board (Cumming v. Board of Education of Richmond County, 
Georgia 175 U.S. 528 1899). The Court decided that everyone must share in the 
tax burdens and receive the benefits of the taxation, but ruled that school finance 
was a matter that belonged to the states (Alexander & Alexander, 2001; 
Cambron-McCabe et al., 2004). 
39 
 
For the next 30 – 40 years, the “separate but equal” standard was 
challenged approximately 40 times but withstood the test of time.  Thurgood 
Marshall and Charles Huston believed that they could successfully defeat the 
“equal” standard thus making the “separate” standard vulnerable to challenge 
(Cambron-McCabe et al., 2004).  If the standard was to be challenged, it was 
believed that it could be successfully challenged at the higher education level 
rather than at the K-12 level because of the social, political, and judicial climates 
(Cambron-McCabe et al., 2004).    
 The Court made four decisions about higher education between 1938 and 
1950; in which three main points emerged.  The first point was that there were no 
separate but equal programs for minority students.  The second point was that if 
separate programs did exist, they were inherently inferior to that of the White 
students program.  The third point that was discovered is that the education 
Black students received was unequal because the Black students were 
“separated from the rest of the student body” (Cambron-McCabe et al., 2004 p. 
148).  The decisions favored the plaintiffs, which opened the door to attack the 
“separate but equal” standard in K-12 education. 
Then in 1954, the landmark case of Brown v Board of Education, 347 U.S. 
483 1954, changed the educational make-up and ended segregation.  In 1951, 
Linda Brown, a third-grade student in Topeka, Kansas, had to walk a mile 
through a railroad switch yard to get to the all-Black elementary school.  Since 
there was an elementary school for White children not far from her home, her 
father, Oliver Brown, decided he would try to enroll her at the school for White 
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children (Brown v Board of Education, 347 U.S. 483 1954).  The principal denied 
this enrollment request; Mr. Brown took his issue to Topeka’s branch of the 
(NAACP) and asked for help.  The Browns and the NAACP believed separate 
schools were not equal schools.  Chief Justice Earl Warren agreed and made 
this statement:   
Does segregation in public schools solely on the basis of race, even 
though the physical facilities and other ‘tangible’ factors be may equal, 
deprive the children of the minority group equal educational opportunities?  
We believe that it does. (Brown v Board of Education, 347 U.S. 483 1954) 
 Finally, the highest court in the land overturned the longstanding “separate 
but equal” value in American education.  A primary reason for this decision was 
the argument that racial segregation had negative psychological effects for 
African American children (Cozzens, 1998; Russo, 2004).  As Russo noted, for 
the first time the Supreme Court relied on data from social sciences.  Chief 
Justice Warren also stated that “It is doubtful that any child may reasonably be 
expected to succeed in life if he is denied the opportunity of an education” 
(Brown v Board of Education, 347 U.S. 483 1954).  All children under this ruling, 
are granted a right to equal educational opportunities.  However, the question 
remains: have we really accomplished the goals that were set out by the Brown 
decision? 
Implications from the Brown Decision 
 The history noted above has numerous ramifications for the education of 
children of color today.  Hancock-Jones and Hancock (2005) question:  where we 
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are on the issues that were the important focus of the work done for the Brown 
decision.  Some would argue that we are becoming segregated again (Horsford, 
2007).  Horsford notes in her study of Black superintendents, that “each 
[superintendent] made statements that integration never really occurred” (p. 139).  
For example, in Virginia, in 1968, a board operated two schools, one for Whites 
and one for Blacks, saying that it was a freedom of choice for the school children 
(Russo, 2004).  The Supreme Court ordered officials to stop such a practice 
because it failed to end segregation.  In 1973, the court found that the effects of 
the Denver School District Board resulted in segregation of inner city schools.  
The Supreme Court made the board prove that it had not purposefully created 
segregated schools (Russo, 2004).  Even though the courts have heard and 
ruled on many segregation cases, legal decisions have not always led to an 
improved quality of education for Black students. 
The Educational Gap 
 A lag between Whites and Blacks in educational achievement certainly 
exists, but during the period from 1950 to present time, some researchers believe 
education for blacks has improved.  According to Willie (2005) and Lee (2006), 
Blacks improved at a greater rate than Whites.  Willie also stated “that the Brown 
decision restored equity to our national system of public education that tended to 
focus on excellence and perfection only” (p. 16).  Willie recommends that we be 
mindful of the good this decision brought to the imperfect world of education. 
 One could argue that Black children cannot receive a fair education 
because of the faculty make-up of their schools.  In public schools, more than 
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80% of the teachers are White or European American (Shealy, Lue, Brooks, & 
McCray, 2005).  Although, according to the Supreme Court, racial identification of 
a school extended to the faculty and other factors (Green v. County School 
Board, 391 US 430 1968).  In the Green v. County School Board, Justice 
Brennan stated, “Racial identification of the system’s schools was complete, 
extending not just to the composition of student bodies at the two schools but to 
every facet of school operations – faculty, staff, transportation, extracurricular 
activities and facilities” (Green v. County School Board, 391 US 430 1968).  As 
previously stated 80% of teachers are White and may not understand the 
dynamics of African American culture.  African American culture has interrelated 
dimensions: spirituality, harmony, movement, verve, affect, communalism, 
expressive individualism, oral tradition, and social time perspective.  If educators 
paid attention to these dimensions, then they might be able to use culture as a 
frame of reference for interactions.  Educators can then understand the role of 
culture in student performance (Shealy et al., 2005). 
 Another issue affecting Black students as well as those from poor and 
disadvantaged backgrounds is the disproportionate number of Blacks being 
identified as learning disabled.  As a result, in 1968, there evolved a more 
systematic tracking of African American students in special education programs 
(Shealy et al., 2005).  Some researchers have seen this as a way that educators 
deliberately segregate children by race and class within schools (Losen & Orfield, 
2002).  Others see it as a product of cultural bias in testing (Shealy et al., 2005).  
Therefore, children with disabilities are being discriminated against based on 
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race under the guise of special needs. Parrish (2002) states, “In at least 45 
states, black children in special education are extensively overrepresented in 
some categories.  The category of disability where overrepresentation is most 
likely, is mental retardation” (p. 15).  Losen and Orfield state, “Since the 1970s, 
national surveys by the Office of Civil Rights (OCR) of the U. S. Department of 
Education have revealed persistent overrepresentation of minority children in 
certain disability categories” (p. xv).  In the 1970s 16% of students were Black, 
yet they made up 38% of the students in classes for mentally retarded (Losen & 
Orfield, 2002).  According to Losen and Orfield, over the next 20 years there was 
a slight improvement to 33% of mentally retarded students were Black.  This 
discrepancy is still significant because it continues to show patterns of 
discrimination for Black students. 
 Since the time period of slavery in the United States, Whites have created 
a “feeling” of superiority for themselves in education.  According to Orfield and 
Lee (2005), segregation limited the opportunities for success of minority children.  
“Separate but equal” schools were shown to be unequal, and segregation 
continued long after the courts abolished it.  Orfield and Lee note, “The civil rights 
movement was never about sitting next to Whites, it was about equalizing 
opportunity.  If high poverty schools are systematically unequal and segregated 
minority schools are almost always high poverty schools, it is much easier to 
understand both the consequences of segregation and the conditions that create 
the possibility of substantial gains in desegregated classes.  The history of 
education within the United States has perpetuated the notion that there are 
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distinct differences between Black and White students.  It is no wonder then, that 
discipline practices reflect these differences. 
Explaining the Discipline Gap 
 Skibba et. al. (2000) state “Studies of school suspension have consistently 
documented disproportionality by socioeconomic status” (p. 1).  Yet, over the last 
25 years very little has been studied about the other factors that contribute to the 
discipline gap between White and Black students (Skibba et al., 2000).  Kinsler 
(2005) states, “Racial bias is typically cited as the primary factor in explaining the 
punishment gap; however, within school analysis suggest racial bias is 
responsible for little of the overall gap in punishment” (p. 1).  Students come into 
the school building with so many outside influences that these other influences 






CHAPTER 3 METHODOLOGY 
Introduction 
 This chapter described and outlined the methodology used in this study 
and was separated into the following categories: purpose of the study, research 
questions, methodology, data collection and analysis, trustworthiness, researcher 
bias, limitations, and summary. 
Purpose of the Study 
 The purpose of this study was to explore contextual factors that may begin 
to explain high and low rates of expulsions in varied socioeconomic settings in 
middle schools in a large urban school district. 
Research Questions 
 This study was guided by the following research questions: 
1. What significant patterns exist in middle school expulsion rates between 
2006–2007 school year and 2010–2011 school year, when data were 
examined using race, ethnicity, and gender? 
2. In what way do the school communities’ contextual factors (SES, principal 
turnover, and expulsions of minority and non-minority students) offer 
insights into the patterns of middle school expulsions? 
3. What insights do we gain when data related to minority/non-minority 




 This study used a mixed methodology approach.  Creswell (2003) defined 
a mixed methods study as one that pools both quantitative and qualitative data 
collection and analysis into a single study.  Neither quantitative nor qualitative 
data alone would be able to sufficiently answer the researcher’s questions.  
Johnson and Onwuegbuzie (2004) stated that using a “mix and match” approach 
will give the researcher the greatest chance of answering the research questions.  
Naiz (2008) believed that qualitative and quantitative methods are neither right 
nor wrong, but differ in the level at which they offer explanations.  According to 
Tashakkori and Teddlie (2010), using both quantitative and qualitative methods 
are compatible in a research design. 
Mixed methods research is knowledge based on the pragmatic view point 
(Creswell, 2003).  Creswell also stated that because pragmatists do not view the 
world as an “absolute unity”, that mixed methods research uses the same dual 
approach.  
A mixed method study involves the collection or analysis of both 
quantitative and/or qualitative data in a single study in which the data are 
collected concurrently or sequentially, are given priority, and involve the 
integration of the data at one or more stages in the process of research 
(Creswell, Plano Clark, Guttman, & Hanson, 2003, p. 212).  
In a mixed methods approach, both quantitative and qualitative measures were 
used. A quantitative method of research usually examined the “relationships 
between and among variables and were central to answering questions and 
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hypotheses through surveys and experiments” (Creswell, 2003, p. 153).  
Qualitative research methods “are used to understand some social phenomena 
from the perspectives of those involved, to contextualize issues in their particular 
socio-cultural-political milieu, and sometimes to transform or change social 
conditions” (Glesne, 2006, p. 4).  Creswell (2003) stated that in a mixed method 
approach, “the problem is most important, and researchers use all approaches to 
understand the problem”. (p. 11) Mixed methods research allowed the researcher 
to choose approaches, systems, and measures that best fit the needs of the 
researcher. 
 When designing a mixed methods study, according to Creswell et. al. 
(2003) and Creswell (2003), implementation, priority, and integration were key 
elements that needed to be considered.  Implementation of the study referred to 
when the data will be collected”:  sequentially (in phases) or concurrently (at the 
same time) (Creswell, 2003).  Priority determined which approach, quantitative or 
qualitative, will be given more weight.  However, both quantitative and qualitative 
could have equal weight (Creswell et al., 2003).  Finally, integration referred to 
which point the data was “mixed” within the study. 
 There are 6 different types of mixed method studies.  They include: 
sequential explanatory strategy, sequential exploratory strategy, sequential 
transformative strategy, concurrent triangulation strategy, concurrent nested 
strategy, and concurrent transformative strategy.  This study was an exploratory 
mixed methods study using the sequential transformative strategy, consisting of 
two separate phases (Creswell et al., 2003; Sweetman, Badiee, & Creswell, 
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2010).  This approach was chosen for several reasons.  First, in this study, the 
quantitative phase laid the groundwork for the qualitative phase.  The second 
reason was that both types of data had priority, with each informing the other.  
The third reason for this approach was so the results of the two phases were 
integrated in the interpretation of the data (Creswell, 2003).  Finally, this 
approach was the most appropriate because this was an advocacy study, which 
“is more important in guiding the study than the use of the methods alone”. 
(Creswell, 2003 p. 216) 
Overview of Methodology 
 The framework developed here was based on the exploration of the 
relationship between the expulsion rates of middle school students and other 
factors that may have led to high and low rates of middle school expulsions.  This 
exploration was done in two phases; quantitative and qualitative phases. 
 The first phase was quantitative and used a data set that the director of 
the department of pupil services with the Educational Services Division, in a large 
urban school district, compiled yearly:  the data included the number of students 
recommended for expulsion from the 2006-2007 school year to 2010-2011 
school year of the 59 middle schools serving the district.  A cluster analysis was 
used to see if “naturally formed groups” existed based on similar characteristics 
of the school (Hinkle, Wiersma, & Jurs, 2003).  The goal of the quantitative phase 
was to determine which schools had high and low expulsion rates of minority and 
non-minority students.  The schools were identified through a cluster analysis 
were then examined more closely in the second phase of the study.   
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The second phase, a qualitative approach, was to gather data about the 
schools identified through the cluster analysis and looked at the community 
surrounding the school to determine if outside context factors might had any 
potential effects on the expulsion rates.  The outside data consisted of 
community demographics, median housing prices, newspaper articles, 
newsletters, teacher turnover rate, change in school administration, and school 
improvement plans.  The data also included accountability reports for each year, 
compiled under the Nevada Report Card for school performance. 
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Figure 2:   
Sequential Transformative Mixed Methods Procedure Design Visual Model 
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 Figure 2 illustrated the sequential transformative mixed methods design 
for this study.  Priority was given to the qualitative method because these data 
provided a more in depth explanation of the expulsion rates of students.  The 
quantitative methods were used to cluster schools based on similar 
characteristics in the expulsion rates.  The results of the both phases were 
integrated more fully in the discussion of the findings of this study. 
Phase I Quantitative 
Data Collection 
 Using the previously mentioned research questions, the following 
hypotheses were developed. 
 Hypothesis 1: The number of expulsions administered at the middle 
school level is not statistically significantly different between schools within the 
large urban school district from 2006 to 2011. 
 Hypothesis 2:  There is no statistically significant difference in the number 
of student expulsions based on demographic factors (SES, race, and gender) of 
students at the middle school level from 2006 to 2011. 
 The SPSS Graduate Package (20.0) was used to analyze the data that 
was collected from the 2006-2007 school year to the 2010-2011 school years.  
These data received from the director of pupil services with the Educational 
Services Division in the large urban school district.  The database contained the 
following information: student gender, grade level, infraction type, and referring 
school.  The director omitted any student identifiers that would break 
confidentiality and compromise the student’s identity.  The referring school was 
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coded to protect the identity of the school.  Once the data reports were collected, 
the various categories were constructed to test the hypotheses.  Schools were 
also divided into socioeconomic categories of high percentages of students 
receiving free and reduced lunch and low percentages of students receiving free 
and reduced lunch, using a cluster analysis. 
 To test hypothesis 1, regarding the number of expulsions administered at 
the middle school level, two measured variables were created: 
 Number of expulsions generated each year 
 The referring school of the expulsions 
For each school, the number of expulsions compared to the total number of 
students enrolled was calculated by dividing the number of expulsions by the 
total enrollment to obtain a proportion of students expelled each year.  The 
overall expulsion proportion was used to create a test statistic for a one-sample t-
test, where the test statistic was compared amongst the various schools. 
To test hypothesis 2, regarding the differences in the number of student 
expulsions based on demographic factors, (SES, race, gender, and change in 
principal), several steps were taken.  The first step was to determine if there was 
significance in the number of expulsions from 2006 to 2011.  A one-way ANOVA 
with repeated measures was used to analyze the data to determine if a statistical 
significance existed between the numbers of expulsions issued each year for 
each school.  The one-way ANOVA was chosen because it analyzes one 
independent variable with two or more levels (Hinkle et al., 2003).  In this case, 
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the independent variable is the number of expulsions of students using five years 
of data (five levels). 
 Next, the number of expulsions and percentages of expulsions were 
calculated for each year from 2006 to 2011 for minority, non-minority, female, 
and male students.  Percentages were calculated by taking the number of 
students recommended for expulsion and dividing it by the number of students in 
each subcategory (minority, non-minority, female, and male students).  Again, a 
one-way ANOVA with repeated measures was used to determine if a statistical 
significance in the differences existed between the proportions of students 
receiving expulsions for each year 2006 to 2011. 
 The third step was to determine if a statically significant difference existed 
in the middle schools’ socioeconomic statuses.  Again, a one-way ANOVA with 
repeated measures was used to determine if the expulsion difference is 
significant in the percent of free and reduced lunch from 2006 to 2011. 
To test the differences in middle school expulsions when socioeconomic 
status of a school was a factor, data were grouped into the following categories 
using a cluster analysis based on the percentage of free and reduced lunch 
students at each school: 
 Schools with high expulsion rates and high socioeconomic status 
 Schools with high expulsion rates and low socioeconomic status 
 Schools with low expulsion rates and high socioeconomic status 
 Schools with low expulsions rates and low socioeconomic status 
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A cluster analysis was used to cluster schools in “naturally formed groups” 
(Hinkle et al., 2003, p. 144).   Once the schools were divided into the four 
categories using a cluster analysis, the expulsion proportions were used to run a 
one-way ANOVA with repeated measures in order to determine if a statistically 
significant difference existed between the proportions of expulsions by schools 
when socioeconomic status is the independent factor of measurement.  As stated 
earlier, because there were five levels (years) of data, a one-way ANOVA was 
the best analysis for this measure. 
 Next, to determine if the number of expulsions was affected by the change 
in principals, data were grouped into the following categories, again using cluster 
analysis based on the change in principal at each school: 
 Schools with high expulsion rates and change in principal 
 Schools with low expulsion rates and change in principal 
 Schools with high expulsion rates and no change in principal 
 Schools with low expulsion rates and no change in principal 
Schools were divided into the previously mentioned categories, and the 
expulsion proportion from hypothesis 1 was again used to run a one-way ANOVA 
with repeated measures to analyze the data to determine if there was a 
statistically significant difference between the proportions of expulsions by 
schools when a change in principal was the independent factor.   
 For the expulsions of minority and non-minority students in middle school 
based on socioeconomic status of the school; the following categories were 
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created using a cluster analysis based on the percentage of free and reduced 
lunch students at each school: 
 Expulsions of minority students in high socioeconomic status schools 
 Expulsions of minority students in low socioeconomic status schools 
 Expulsions of non-minority students in high socioeconomic status schools 
 Expulsions of non-minority students in low socioeconomic status schools 
The schools were divided into either high or low socioeconomic status schools.  
The number and percentage of minority and non-minority students receiving 
expulsions at each school was calculated.  A one-way ANOVA with repeated 
measures was used to determine if a statistical difference existed when 
socioeconomic status was the independent factor.  This cluster was also used to 
examine other contextual factors that may affect expulsion rates, and is 
continued in phase II of the study. 
Phase II Qualitative 
 Data Collection 
 The qualitative design or second phase of this study was used to help 
explain the statistical data gained from the quantitative or first phase of the study.  
Content analysis was the method used to collect and analyze data through 
documents and records.  According to Lincoln and Guba (1985), documents and 
records are often described as having the same meaning.  However, in this case 
there was a distinction between the two.  Records were defined as “any written or 
recorded statement prepared by or for an individual or organization for the 
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purpose of attesting to an event or providing an accounting” (Lincoln & Guba, 
1985, p. 277).  Records, for the purpose of this study, included accountability 
reports, school improvement plans, newspaper articles, and principal turnover 
rate.  Documents were “any written or recorded material other than a record that 
was not prepared specifically in response to a request from the inquirer” (Lincoln 
& Guba, 1985, p. 277).  An example of a document collected in this study was 
the school newsletter.  Hodder (2000), stated that these types of texts are 
important to qualitative research because they were easy to access and were 
cost effective.  He also stated that written text does differ from and may be hard 
to find in spoken form and can give historical insight (Hodder, 2000).  Documents 
and records were the data collected from schools based on the formation of 
clusters. 
After the cluster analysis was run to determine the categories that the 
schools fell (high expulsion – high FRL; high expulsion – low FRL; low expulsion 
– high FRL; and low expulsion – low FRL), a “bigger picture” was created within 
the clusters of the schools.  The “bigger picture” was created because so many 
outside factors influence everyday life within schools.  Reviewing the records and 
documents was the primary way to build the bigger picture because it was “an 
unobtrusive method, rich in portraying the values and beliefs of participants in the 
setting” (Marshall & Rossman, 2006, p. 107).  
Data Analysis 
 According to Marshall and Rossman (2006) qualitative data analysis is an 
exploration for wide-ranging statements about relationships and original themes.  
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Therefore, each of these artifacts was examined to determine if influence existed 
on expulsion rates for students within the clusters of schools. Records and 
documents were coded and analyzed for occurring themes.   
Creswell (2003) stated that analyzing data was a way for the researcher to 
make sense out of the text.  The stages of data analysis included:  (1) organizing 
and preparing the data through sorting and arranging into groups based on the 
reports and documents, (2) coding of the data into “chunks” using labels of 
categories, (3) using the codes to develop themes by grouping similar themes 
together, (4) linking and relating the themes, and (5) interpreting the significance 
of the data (Creswell, 2003; Marshall & Rossman, 2006). 
In this study, the accountability reports were first analyzed for recurring 
themes over the five year period of study.  For example, a recurring theme was 
whether or not the school is making Adequate Yearly Progress (AYP) and in 
what areas the school may have shown deficient AYP growth.  Then, all the other 
records and documents were analyzed for similar or different themes.  This 
showed how the identified contextual factors would have an impact on the 
expulsion rates of students.  Finally, the researcher showed and reported the 
contextual factors and their influences on expulsion rates. 
Trustworthiness 
Glesne (2006) stated that trustworthiness and validity should be 
considered in the research design as well as in the data collection process.  
Glesne used four key questions from Hollway and Jefferson (2000) that aid the 
trustworthiness of a study: 
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1. What do you notice? 
2. Why do you notice what you notice? 
3. How can you interpret what you notice? 
4. How can you know your interpretation is the ‘right’ one? (p. 166) 
As the different artifacts about each school were gathered, these questions were 
used as a guide.  For example, when the researcher saw a pattern develop, did I 
notice any other patterns developing as well?  The researcher was able to also 
critically reflect on why the researcher noticed a pattern developing.  Once the 
researcher made an interpretation, she used a form of member checking to make 
sure that the interpretation that was made was the correct interpretation.  The 
researcher double checked with the school principals and secretaries about the 
interpretations that she made to check for accuracy. 
Reliability and Validity 
 Reliability is an integral part of any research design.  According to 
Thorndike and Thorndike-Christ (2010), reliability referred to “the accuracy or 
precision of a measurement procedure” (p. 118).  Reliability allowed a procedure 
or measurement to be reproduced with similar results (Carmines & Zeller, 1979).  
Campbell and Stanley (1991) stated; “What is put into the research design 
directs what will come out after the data are collected and analyzed” (p. 60).  
Validity was the “degree to which test scores provide information that was 
relevant to the inferences that were made from them” (Thorndike & Thorndike-
Christ, 2010, p. 119). 
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To account for reliability, five years’ worth of data were used to see if 
patterns existed in the expulsion rates of students.  This allowed for the use of 
cluster analysis as a way of grouping of the schools based on similar 
characteristics.  This helped check for the reliability and validity of the statistical 
measures. 
The nature of the study was a sensitive issue.  Therefore, validity will 
come from honest feedback from the schools.  The researcher believed that 
protecting the identity of the school and students who were expelled allowed for 
more honest feedback from school personnel. 
Another way to improve the validity and reliability of the study was to 
triangulate the data.  According to Olsen (2004), triangulation was a way of 
mixing the methods or the data so that many different viewpoints can help 
explain the topic being studied.  Creswell (2003) stated that triangulating the data 
will help check the accuracy of the data.  He stated, “Triangulate different data 
sources of information by examining evidence from the sources and using it to 
build a coherent justification for themes” (p. 196).  The different data sources that 
were used to help build themes were the expulsion data set from the director of 
pupil services, school artifacts (school improvement plans, accountability reports, 
newspaper articles, newsletters) and community data about the neighborhoods 
of the schools (median housing price). 
Researcher Bias 
 The researcher chose a mixed methods approach to help contain any 
researcher bias.  As a White female, it was difficult for the researcher to 
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understand what a Black student goes through on a daily basis at school.  The 
researcher has often stated that it is the behavior that needs to be corrected, 
rather than the color of the child.  However, as the literature stated, Black 
students are disciplined far more frequently than White students.  Therefore, it 
was the researcher’s intent to understand how different contextual factors may 
play a role in the expulsion rates of students.   
Limitations 
 This study was limited to only middle schools within a large urban school 
district and was not anticipated to apply to any other types of schools.  This study 
has some assumptions that have been formed.  It was assumed that the data 
stored by the director of pupil services accurately reflects the number of students 
who were recommended for expulsion and demographic information.  It was also 
assumed that the data from the state report card accurately reflects the make-up 
and achievement of the school under NCLB.  Furthermore, it was also assumed 
that schools have given honest feedback about the school. Schools may not 
have kept artifacts (pertaining to themselves) like newsletters, newspaper articles, 
and previous school improvement plans.  So this may have limited or created a 
problem with understanding the “bigger picture” of the school. 
Another assumption was that the amount of data is large enough.  During 
the statistical analysis of the study, the numbers of factors may have been too 
small to have a statistical impact.  For example, during the time frame of the data, 
teacher turn-over rate may have been an insignificant number for any given 
school.  Also, since each school only has one principal, it would seem that a new 
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principal may not have an effect on the expulsion rates of students.  These 
limitations could occur during phase II of the data collection.   
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CHAPTER 4 FINDINGS OF THE STUDY 
Introduction 
 Chapter 4 described and outlined the results of this study.  This chapter 
was separated into the following categories: methodology summary, population, 
sample, and participants, results, and summary of results. 
Methodology Summary 
 The purpose of this study was to explore contextual factors that may 
explain high and low rates of expulsions in varied socioeconomic settings in 
middle schools in a large urban school district.  This study was a mixed methods 
approach and was divided into two different phases.  Phase I was the 
quantitative analysis of expulsion rate data for the middle schools of a large 
urban school district.  Phase II was the qualitative part of the study that will help 
to explain the statistical data gained from the quantitative or first phase of the 
study.   
Participants 
 The schools that were selected for this study were middle schools from a 
large urban school district.  Currently, the school district includes 57 middle 
schools but only 52 were chosen to be included in this study.  Three schools 
were eliminated from the study because they were not open for the five years 
that the data were collected.  Two more schools were eliminated from the study 
because they had no students expelled during the time the data was collected. 
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 The data were collected by the director of pupil services for the large 
urban school district.  There were 345,085 middle school students enrolled 
district wide.  Non-minority students made up 34.1% of the population; minority 
students made up 65.8% of the population.  Male students were 51.3% of the 
population, while 48.7% of the population was female students (See table 2.) 
 During timeframe studied, there were 9,050 recommendations for 
expulsions for middle school students.  Table 2 shows the total number of non-
minority students, minority students, female students, and male students that 
were recommended for expulsion from 2006-2011. 
Table 2:  
Enrollment and percentages from 2006-2011 
Total Enrollment 345,085  
Total Non-Minority Students 117,590 34.1% 
Total Minority Students 227,495 65.8% 
Total Female Students 168,133 48.7% 
Total Male Students 176,952 51.3% 
Total Expulsions 9,050 2.6% 
Non-Minority Students Expelled 2,063 22.8% 
Minority Students Expelled 6,987 77.2% 
Female Students Expelled 2,317 25.6% 
Male Students Expelled 6,733 74.4% 
Results 
Phase I 
The first phase of the analysis was to see if the expulsion rates for 
minority and non-minority students followed the trends documented in the 
literature review.  After calculating the number of students enrolled during the 5-
year period and the number of recommendations for expulsion, an overall 
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expulsion proportion was calculated.  Using the number of expulsions and 
dividing it by the number of students enrolled, the result was 0.026, or 2.6% of 
the total students enrolled were recommended for expulsion. 
Next, the total percent of non-minority students was calculated as well as 
the percent of non-minority students being expelled.  The first calculation was 
completed by taking the number of non-minority students and dividing it by the 
total number of students enrolled.  The second calculation was completed by 
taking the number of non-minority students recommended for expulsion and 
dividing it by the total number of expulsions.  The same procedure was used to 
calculate the percentages of minority students, minority students being 
recommended for expulsion, female students, female students being 
recommended for expulsion, male students, and male students being 
recommended for expulsion (see table 2). 
Then, a paired samples t test was used to determine if the percent of 
expulsion of minority students was statistically significantly different from non-
minority students.  A one-tailed paired samples t test revealed that the percent of 
minority students (m = 0.72325, s = 0.184215) are expelled at a greater rate than 
the percent of non-minority students (m = 0.27983, s = 0.184691), t(51) = -8.677, 
p ≤ 0.05.  Also, a one-tailed paired samples t test showed that percent of male 
students (m = .74469, s = 0.056462) being expelled appeared to be statistically 
significantly different than that of the percent of female students being expelled 
(m = 0.25183, s = 0.054502), t(51) = -32.288, p ≤ 0.05.  This data indicated that 
this district is expelling minority students and male students at possibly a 
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statistically significantly different rate than that of non-minority and female 
counterparts, suggesting that this district has the same discriminatory patterns 
reported in the wider research literature. 
Hypothesis 1: 
The number of expulsions being administered at the middle school level is 
not statistically significantly different between schools within the large urban 
school district from 2006 – 2011. 
Using SPSS 20.0, each school was assigned a variable number.  The 
expulsion proportion for each year was then entered into SPSS as a data piece 
for the variable of the school.  A one-tailed t-test was used to compare the means 
of each school’s expulsion proportion to that of the entire district for the five years 
of the study.  Appendix A shows the results of the one-tailed t-test of school 
comparisons. 
In an examination of appendix A,  20 of 52 middle schools are expelling 
students at a rate difference that might be statistically significant than that of the 
entire district for all middle schools; this indicated that 38.5 % of the middle 
schools fell into this category.  Noting that a difference does exist in the expulsion 
rate of students, differences in gender, race, and SES were calculated. 
Hypothesis 2: 
There is no statistically significant difference in the number of student 
expulsions of students at the middle school level from 2006-2011considering 
demographic factors (race, gender, SES, change in principal). 
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Dehlinger (1998) stated, “Overrepresentation of a given (racial) group 
occurs when the proportion of a (racial) group in a particular category exceeds 
the proportion of the (racial) group in the total school population…” (p. 73).  
Similarly to Dehlinger, a representation ratio created, in this study the difference 
was created for non-minority, minority, female, and male students for each 
school for each of the five years of data (Appendix B) as well as a combined 5-
year total data (Appendix C).  The difference was created by dividing the 
proportion of students in a category (% non-minority expelled, % minority 
expelled, % female expelled, % male expelled) by the proportion of that group of 
students (% of non-minority students, % of minority students, % of female 
student, % of male students).  Difference of greater than 1.00, indicated that an 
overrepresentation of students in that category existed.  On the other hand, a 
difference of less than 1.00, suggested that an underrepresentation existed. 
For example, school number 17 the difference ratio between minority and 
non-minority students was calculated by first dividing the percent of non-minority 
students expelled by the total percent of non-minority students: 0.144/.135 = 
1.067.  The same step was followed for minority students: 0.856/0.865 = 0.990.  
The total difference was then calculated by taking the minority difference and 
subtracting the non-minority difference: 0.990 – 1.067 = -0.077.  Data showed 
that there is some overrepresentation in the use of expulsions at the middle 
school level.  Therefore, statistical analysis was completed to determine if the 
number of expulsions were possibly statistically significant from year to year. 
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SPSS 20.0 was used to analyze the data.  The proportion of students 
being expelled and the number of expulsions generated each year from 2006 to 
2011 was used as the dependent variable for a one-way ANOVA with repeated 
measures.  A significance level of 0.05 was selected.  Greenhouse-Geisser was 
used to correct the degrees of freedom for the represented measure of analysis. 
When comparing the means of the number of expulsions generated for 
2006 – 2007 school year school year, it was discovered that a significant 
difference occurred:  F (1, 51) = 257.27, p < 0.001, ηp
2 = .835.  The strength of 
the relationship between the number of expulsions and the proportion of students 
being expelled was strong, accounting for 83.5% of the variance.  During the 
2007 – 2008 school year the percent of variance dropped to 79.8%.  Table 3 
displays the Greenhouse-Geisser corrections for the data from 2006 to 2011. 
Table 3:   
Greenhouse-Geisser corrections for expulsions proportion and number of 
expulsions 
School Year Greenhouse-Geisser % of 
Variance 
2006 – 2007 F (1, 51) = 257.27, p < 0.001, ηp
2 = .835 83.5% 
2007 – 2008 F (1, 51) = 201.58, p < 0.001, ηp
2 = .798 79.8% 
2008 – 2009 F (1, 51) = 246.08, p < 0.001, ηp
2 = .828 82.8% 
2009 – 2010 F (1, 51) = 188.4, p < 0.001, ηp
2 = .787 78.7% 
2010 - 2011 F (1, 51) = 237.19, p < 0.001, ηp
2 = .823 82.3% 
 
Next, the percent of minority and non-minority students expelled were 
calculated.  To calculate the percentage, the number of minority students 
expelled was divided by the total number of minority students.  The same 
process was used to calculate the percent of non-minority students being 
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expelled.  Again using SPSS, a one-way ANOVA with repeated measures was 
used to determine a statistical significance in the relationships of the percent of 
students being expelled.  Table 4 shows the results of using the Greenhouse-
Geisser corrections for the percent of minority and non-minority students being 
expelled. 
Table 4:   
Greenhouse-Geisser corrections for percent of minority and non-minority 
students expelled 
School Year Greenhouse-Geisser % of 
Variance 
2006 – 2007 F (1, 51) = 47.55, p < 0.001, ηp
2 = .483 48.3% 
2007 – 2008 F (1, 51) = 58.74, p < 0.001, ηp
2 = .535 53.5% 
2008 – 2009 F (1, 51) = 73.33, p < 0.001, ηp
2 = .590 59.0% 
2009 – 2010 F (1, 51) = 72.44, p < 0.001, ηp
2 = .587 58.7% 
2010 - 2011 F (1, 51) = 83.66, p < 0.001, ηp
2 = .621 62.1% 
 
 The next piece of data analyzed was the percent of female students 
recommended for expulsion compared to the percent of male students 
recommended for expulsion.  The same processes were used to calculate the 
percent of female students and male students being expelled as the process 
used to calculate the percent of minority and non-minority students being 
expelled.  Once more, SPSS was used to run a one-way ANOVA with repeated 
measures using the percent of female students being expelled and male students 
being expelled.  Table 5 displays the results of using the Greenhouse-Geisser 





Table 5:  
Greenhouse-Geisser corrections for percent of female and male students 
expelled 
School Year Greenhouse-Geisser % of 
Variance 
2006 – 2007 F (1, 51) = 285.70, p < 0.001, ηp
2 = .849 84.9% 
2007 – 2008 F (1, 51) = 231.52, p < 0.001, ηp
2 = .819 81.9% 
2008 – 2009 F (1, 51) = 303.01, p < 0.001, ηp
2 = .856 85.6% 
2009 – 2010 F (1, 51) = 199.61, p < 0.001, ηp
2 = .796 79.6% 
2010 - 2011 F (1, 51) = 370.26, p < 0.001, ηp
2 = .879 87.9% 
 
 The next steps were to determine whether or not a possible statistically 
significant difference in the socioeconomic status of the middle schools existed.  
To determine socioeconomic status, the percent of free and reduced lunch (FRL 
%) was used as the statistical measure.  Once again, a one-way ANOVA with 
repeated measures was used to compare the FRL% of each school for the five 
years of data to determine if a relationship existed.  When comparing the means 
of the FRL% generated from 2006 to 2011, it was discovered that a difference 
occurred:  F (4, 50) = .957, p > 0.001, ηp
2 = .019.  The strength of the relationship 
between the school years and the FRL% accounted for 1.9% of the variance.   
 The following stage was to classify the schools using a two-step cluster 
analysis through SPSS.  The two variables used were the average free and 
reduced lunch percent (FRL %) and the proportion of students being expelled.  
SPSS forced 10 clusters in order to gain a clear perspective of how the schools 
would group together.  From the 10 clusters, four of the clusters became 
significant to the study in which 15 schools fell into the four clusters.  The means 
were compared for the percent of free and reduced lunch and the proportion of 
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students being expelled using a one-way ANOVA at to 0.05 significance level.  
The Greenhouse-Geisser correction again was utilized to adjust the degrees of 
freedom for the analysis. 
 When comparing the means, free and reduced lunch was a significant 
factor in the representation of the proportion of students being expelled (F 1, 14 = 
34.78, p < 0.001, ηp
2 = .713).  The strength of the relationship between free and 
reduced lunch percentage and the proportion of students being expelled was 
assessed by η2 was significant because FRL % accounted for 71.3% of the 
variance. 
 Again, using SPSS to do a two-step cluster analysis with two different 
variables yielded another set of data.  This time, the variables used were change 
in principal and the number of expulsions.  SPSS forced 10 clusters again to 
observe a clear path of how the schools would group together.  From the 10 
clusters, four of the clusters became significant to the study, where 21 schools 
fell into the four clusters.  Once again, the means were compared for the number 
of expulsions and the proportion of students being expelled using a one-way 
ANOVA at to 0.05 significance level.  The Greenhouse-Geisser correction again 
was utilized to adjust the degrees of freedom for the analysis. 
 When comparing the means of the number of expulsions to the change in 
principal, the data was significant (F 1, 19 = 90.43, p < 0.001, ηp
2 = .826).  The 
strength of the relationship between the change in principal and the number of 
students being expelled was assessed by η2 was significant because a change in 
principal accounted for 82.6% of the variance.  On the other hand, the change in 
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principal was not significantly related to the proportion of students being expelled 
(F 1, 19 = .755, p < 0.001, ηp
2 = .038). 
 Finally, another two-step cluster analysis was used to classify two more 
sets of variables.  The data used for this classification were the number of 
minority and non-minority students being expelled and the FRL % of the school.  
Once again, SPSS forced 10 clusters to more specifically define the clustering 
groups.  Again, four clusters were used in which 17 schools fell into the four 
clusters.  A one-way ANOVA with repeated measures was used to compare the 
means of the total number of minority and non-minority students being expelled 
at the 0.05 significance level.  The Greenhouse-Geisser correction was utilized to 
adjust the degrees of freedom.  When comparing the means in the number of 
expulsions of minority students to the number of expulsions of non-minority 
students was significant (F 1, 16 = 11.09, p < 0.001, ηp
2 = .409). 
 The cluster analysis of the number of expulsions and FRL% will be used 
to further examine phase II of this study. 
 Phase II 
 This next phase of the study involved examining various contextual factors 
to build a clearer picture of the schools using documents and records from 
schools with low and high expulsions rates as well as having low and high 
socioeconomic status.  SPSS was used to generate the clusters of schools. 
 SPSS forced 10 clusters of schools in order to gain a clear perspective of 
how the schools would group together.  From the 10 clusters, four of the clusters 
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were significant to the study in which 15 schools fell into the four clusters.  The 
four clusters that were examined include: 
1. Schools with high expulsion rates and high socioeconomic status  
2. Schools with low expulsion rates and high socioeconomic status  
3. Schools with high expulsion rates and low socioeconomic status  
4. Schools with low expulsion rates and low socioeconomic status  
Table 6 displays the data about the clusters using the median FRL % as well as 
the median of the expulsion proportion for the schools within each cluster.  The 
15 schools that make-up the four clusters were used to analyze other contextual 
factors to see if there is an impact on expulsion rates. 
Table 6:  
Cluster data for median FRL % and median expulsion proportion 
Cluster 
# 






1 3 86% .05 
2 4 80% .03 
3 3 28% .03 
4 5 17% .01 
 
 From the 2006-2007 school year to the 2010-2011 school year, eight of 
the 15 middle schools had no change in principal.  The schools in the cluster of 
high SES – high expulsion all had a change in principal at some point from the 
2006-2007 school year to the 2010-2011 school year.  Table 7 displays the 
clusters of how many schools are in each cluster and how many schools within 





Table 7:   
Schools showing no change in principals from 2006-2007 school year to 2010-
2011 school year 
 Number of schools within 
the cluster 
Number of schools with 
no change in principals 
High SES-Low Expulsion 5 4 
High SES-High Expulsion 3 0 
Low SES-Low Expulsion 4 2 
Low SES-High Expulsion 3 2 
 
 Using SPSS 20.0, a one-way ANOVA was used to determine if a change 
in principal had any significant effect on expulsion rates for the 15 middle schools 
identified in this phase of the study.  The data revealed that a change in principal 
did not significantly impact the total number of expulsions for students for the 15 
middle schools. 
 Accountability reports found on the state Department of Education 
webpage were a record used to create the big picture of the schools.  Through 
the state Department of Education website, the accountability reports were 
generated for all 15 schools from the school year 2006 – 2007 through the school 
year 2010 – 2011.  In reviewing the accountability reports, several sections 
surface as areas that could shed insight into the school.  These areas include: 
mission statement, principal highlights, AYP designation, and per-pupil 
expenditures. 
 High Socioeconomic Status – Low Expulsion Rates 
 In examining the mission statements from the cluster containing the high 
socioeconomic status schools with low expulsion rates (five schools) each 
74 
 
school’s mission statement had a common recurring theme.  Each school, used 
terminology that included success in school, success with behavior, and success 
socially.  Each school’s mission statement reflects the notion that these skills are 
important to life-long learners and not just the present student.  Table 8 displays 
the portion of each mission statements that address the belief of the success of 
students in and out of school. 
Table 8:  
Mission statements from schools that are High SES and Low Expulsion 





















































and respect in 
society.” 
 
 The principal highlight section of the accountability reports offered other 
insights into the school community as well.  Four of the five schools noted 
excellent and superior ratings for the band, orchestra and choir at various music 
festivals.  Three of the five schools noted that before and after school tutoring 
classes were available as well as enrichment classes in English/language arts, 
mathematics, and science. Two of the five schools highlighted anti-bullying 
campaigns within the school.   
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 The high SES – low expulsion rate cluster of schools was set apart from 
the other clusters in terms of making AYP (Adequate Yearly Progress) under the 
No Child Left Behind Act.  Three of the 5 schools attained “High Achieving – 
Growth” status, with two of three obtaining this status on multiple occasions.  
Each school, for the time period of the study, had successfully made AYP with 
the exception of 2 schools in the 2010 – 2011 school year; these two schools had 
an AYP designation of “Needs Improvement – Year 1”.  Table 9 displays the AYP 
designation for this cluster for each middle school from 2006 to 2011. 
Table 9:  
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 The per-pupil expenditures for this cluster were also examined.  This 
cluster averaged $5,885.41 in per-pupil spending for the five years of data that 
was collected.  Figure 2 displays the per-pupil expenditures for the five schools 
during the five years of the study.  Each school showed a trend of spending 
increase each year until the 2009-2010 school year.  At that point in time, 
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schools did not spend as much as the previous school year, but then showed 
another increase in the 2010-2011 school year. 
Figure 3:  
The per-pupil expenditures by year for the 5 middle schools in the High SES – 
Low Expulsion cluster 
 
 The next piece of data examined was the median housing prices for the 
area that the schools location, using the multiple listing service.  The five schools 
in this group are located in four different areas of town.  Using the multiple listing 
service data, the median housing prices in January of each school year were 
listed for each area and then the average median housing price for the entire 





Table 10:  











Area 404 $370,000 $330,000 $255,000 $204,900 $200,000 
Area 605 $294,500 $233,000 $209,900 $168,000 $135,500 
Area 606 $415,000 $370,000 $280,000 $230,000 $221,500 
Area 701 $292,450 $457,500 $385,000 $265,000 $181,750 
Average $342,988 $347,625 $282,475 $216,975 $181,750 
 
 Using SPSS 20.0, a correlation coefficient was calculated to see if a 
relationship existed between median housing prices and the number of 
expulsions.  Using all 15 schools, there was a significant negative correlation 
between median housing price (M = $189,440.85, SD = $97,193.13) and the 
number of expulsions (M = 134.20, SD = 43.23).  A Pearson’s r data analysis 
revealed a negative correlation, r = -.655.  As housing prices fell, expulsion rates 
increased.  However, for the high SES – low expulsion rate cluster, it does not 
appear that there was a statistically significant relationship between the median 
housing price and the number of expulsions.  Although a positive relationship 
possibly exists, it does not appear to be statistically significant relationship. 
 High Socioeconomic Status – High Expulsion Rates 
 The three schools in this cluster have two recurring themes within the 
mission statements.  Similar to the High SES – Low Expulsion cluster, the 
schools in this cluster use words in their mission statements that include 
academic achievement and respect for others.  The primary difference between 
the two clusters is that the previous cluster’s mission statements stated that the 
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school would prepare students for life-long learning.   The latter cluster uses 
language that shows value to the individual students.  Table 11 displays the 
essence of the mission statements.   
Table 11 :  
Mission statements from schools that are High SES and High Expulsion 
 
Middle School #1 Middle School #2 Middle School #3 
“…building a respectful, 
educational environment 
of confident learners 
through consistent 
communication in which 
all members have a 
voice.” 
“…prepare all students 
for life in a fast changing 
and complex world; 
maintain high student 
expectations to ensure 
high level of 
achievement; provide 
experiences which 
encourage and assist 
students in becoming 
responsible citizens; 
teach respect for the 
individual and assist 
students in growing 
mentally, emotionally, 
socially, and physically.” 
“…create a learning 
environment where 
students achieve their 
academic potential and 
demonstrate respect and 
responsibility…” 
 
An interesting inference can be drawn from the “principal highlight” section 
of the accountability reports.  Two of the three schools highlight an after-school 
tutoring program to promote academic excellence.  Also, two of the three schools 
recognized students for academic achievement, daily attendance, and positive 
citizenship.  One of the schools utilizes a daily character education program to 
build positive citizenship.  All three schools highlighted various clubs and 
activities to engage students with school. 
In looking at the schools’ AYP measurements, no real clear pattern was 
observed.  All three schools at some point were designated as “Needs 
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Improvement”.  One of the middle schools started to show academic 
achievement for the school year 2008-2009 and 2009-2010, as they moved from 
a school in “Need of Improvement” to a school that was performing “Adequately”.  
On the other hand, one school started out as an “Adequate” school and then 
quickly became a school that “Needed Improvement”.  Table 12 displays the AYP 
designations for the schools in this cluster.  
Table 12:   
Annual Yearly Progress - High SES and High Expulsion 
 Middle School #1 Middle School #2 Middle School #3 
2006-
2007 




Adequate Hold Year 4 Hold  Year 4 
2008-
2009 










Need Improvement 6 Watch 
 
 This cluster had an average per-pupil expenditure of $5,684.27.  Two of 
the three schools show an increase in spending for three years and then a 
decline in the 2009-2010 school year as did the previous cluster.  However, in 
examining the per-pupil expenditure, one school declined in their spending until 
the 2010-2011 school year when there was an increase in spending.  Figure 3 
displays the per-pupil expenditure for the three middle schools during the five 







Low Socioeconomic Status – Low Expulsion Rates 
 Again, the median housing prices for the area that the schools were 
located using the multiple listing service.  The three schools in this cluster are 
located in three different areas of town.  Using the multiple listing service data, 
the median housing prices in January of each school year were listed for each 
area and then the average median housing price for the entire group was 




The per-pupil expenditures by year for the 3 middle schools in the High SES – 
















Area 405 $330,000 $249,900 $161,450 $145,000 $125,000 
Area 505 $365,000 $276,000 $210,000 $168,000 $155,000 
Area 601 $319,500 $275,000 $225,000 $135,000 $131,000 
Average $338,167 $266,967 $198,817 $149,333 $137,000 
 
 A positive relationship exists between the variables for this cluster.  
However, in calculating the Pearson’s r coefficient, again it does not appear to be 
a statistically significant relationship in the median housing price and the number 
of expulsions for this group of schools.  
 Low Socioeconomic Status – Low Expulsion Rates  
There are four schools that make up the cluster of low socioeconomic 
status and low expulsion rates.  Again, the mission statements among this group 
of schools include themes about becoming life-long learners as well as 
responsible citizens.  Three of the four explicitly address the social growth or 
citizenship of the students.  Table 14 displays the mission statement excerpts 









Table 14:   
 
Mission statements from schools that are Low SES and Low Expulsion 
Middle School #1 Middle School #2 Middle School #3 Middle School #4 
“…educate all 




































members of the 
community.” 
 
 Each school principal determines what elements of the school’s mission 
she/he will highlight in the yearly accountability report.  For example, three of the 
four schools mention programs that allow students to become life-long learners, 
such as after-school tutoring and GEAR-UP program that prepares students to 
enter and succeed in post-high school academics.  Two of the four schools note 
a morning television announcement that include words of the week, academic 
tips, current events, and character education.  Three of the four schools 
recognize students for academic achievements as well as utilize attendance 
incentive programs. 
 The AYP designations for the schools show a decline in academic 
performances.  Only one of the four schools had one year during which the 
school was considered to be “Adequate” however, that school slipped into a 
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“Needs Improvement” category in the following years.  Two of the four schools 
showed a decline in all five years of the data starting out as “Needs Improvement 
Year 4” and finishing as “Needs Improvement Year 8”.  One of the four schools 
was able to show a holding pattern during two of the years the data was 
collected.  Table 15 displays the AYP designations for the cluster of Low SES 
and Low Expulsions. 
Table 15:   
Annual Yearly Progress - Low SES Low Expulsion 
 

























































 This cluster of four middle schools had an average per-pupil expenditure 
of $7,669.79.  As shown on Figure 4, one school (middle school four) shows 
relatively low changes in per-pupil expenditures over a four year time period.  
Also, middle school two spent approximately about the same amount of money in 
the 2007-2008 school year as it did in the 2008-2009 school year.  Middle school 
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one and middle school two displayed the same trend in per-pupil expenditures as 
the previous clusters of schools. 
Figure 5: 
The per-pupil expenditures by year for the 4 middle schools in the Low SES – 
Low Expulsion cluster 
 
 
 Once again, the median housing prices for this cluster of schools were 
located using the multiple listing services.  This cluster of four schools can be 
found in three areas of town.  Two of the schools are located within the same 
area according to the multiple listing service.  Table 17 displays the median 







Table 16:   











Area 202 $236,000 $168,495 $85,000 $65,000 $59,500 
Area 302 $283,000 $215,000 $131,373 $85,000 $70,100 
Area 501 $302,500 $255,000 $150,000 $115,000 $117,750 
Average $273,833 $212,832 $122,124 $88,333 $82,450 
 
 In the analysis of this cluster of schools a negative correlation was 
identified between the median housing prices and number of expulsions, but it 
does not appear to be statistically significant using a Pearson’s r according to 
SPSS 20.0. 
Low Socioeconomic Status – High Expulsion Rates 
 This cluster contains three schools that explicitly value a safe learning 
environment as well as academic achievement.  Each of these schools’ mission 
statements resonate the themes of a safe learning environment and academic 
achievement.  Also, two of the three stated within the mission statement that 
building positive citizenship or social development was important as well.  Table 









Table 17:  
Mission statements from schools that are Low SES and High Expulsion 
Middle School #1 Middle School #2 Middle School #3 
“…committed to student 
learning and 
achievement in a safe 
environment which 
embraces diversity to 
build leaders of 
tomorrow.” 
“…committed to creating 
a safe and positive 
environment where 
individuals make dreams 
a reality through 
academic achievement 
and positive citizenship.” 
“…committed to providing 
a positive, safe, and 
caring environment 
wherein each child is 
challenged to achieve 
maximum academic 
progress and social 
development.” 
 
 The “principal highlight” section for each school described how the schools 
were working towards accomplishing the goal of the mission statements.  All 
three schools described ways of honoring students for academic achievement 
and perfect attendance.  Also, all three schools provide remediation to their 
students to help foster the intellectual growth of the students.  The remediation is 
different between the schools; for example, two of the schools offer after-school 
tutoring while the third school added a third semester to continue the remediation 
process.  Also, all three schools offer enrichment classes in English/language 
arts and mathematics.  Two of the three schools highlight ways that they are 
creating a safe and caring environment, either through Positive Behavior Support 
(PBS) or by reducing class sizes to help diminish discipline rates. 
 The AYP designations for the schools in this cluster are similar to the AYP 
designations in the cluster of Low SES – Low Expulsions.  All three schools are 
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in the Need Improvement range.  However, one school was considered a “High 
Achieving – Growth” school during the 2006-2007 school year.  The following 
year, the school was designated as a “Watch” school and then fell to “Needs 
Improvement”.  Table 18 displays the AYP designation for the three middle 
schools in this cluster. 
Table 18:   
Annual Yearly Progress - Low SES High Expulsion 







































 In the cluster of low SES and high expulsion rates, the average per-pupil 
expenditure was $8,344.59.  For two years, middle school #3 in this cluster was 
spending in excess of $10,000.  It was discovered at this point that this middle 
school had combined with a high school and should have been excluded from 
the study.  However, since it was not excluded, this particular school becomes an 
outlier with this information.  These schools do not follow the spending trends 
defined by the previous clusters.  In fact, this cluster shows a decline in spending 
from 2006-2009, where the other clusters had an increase in spending followed 







 Again, the median housing prices for the area that the schools were 
located using the multiple listing service.  The three schools in this group are 
located in three different areas of town.  Using the multiple listing service data, 
the median housing prices for January of each school year were listed for each 
area and then the average median housing price for the entire group was 




Figure 6:   
The per-pupil expenditures by year for the 3 middle schools in the Low SES – 
High Expulsion cluster 
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Table 19:  











Area 101 $230,000 $120,000 $61,500 $55,900 $66,000 
Area 201 $204,000 $167,000 $41,000 $42,500 $39,500 
Area 202 $236,000 $168,495 $85,000 $65,000 $59,500 
Average $223,333 $151,832 $62,500 $54,483 $55,000 
 
 Once again, a negative correlation exists.  However, it again does not 
appear to be statistically significant for this cluster of schools using a Pearson’s r 
according to SPSS 20.0. 
Summary 
In summary, this chapter described the possible relationships between 
expulsion rates and contextual factors of various schools within a large urban 
school district.  Chapter 5 will address the research questions in a discussion of 
the findings from chapter 4, draw conclusions based on the observations of the 
data, discuss patterns that were observed within phase II of the data analysis, 
and implications for further research. 
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CHAPTER 5 SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Introduction 
 According to Christle (2003), the rising rates of suspensions and 
expulsions have become a state and national concern within the education 
system.  Arum and Ford (2012) stated: “A school’s disciplinary climate not only is 
the product of educators’ beliefs and actions, students’ beliefs and actions, and 
the interaction of these, but also is shaped by the legal and social context  of the 
country” (p. 56).  Christle (2003) also noted that some researchers have 
attempted to document the variables that affect suspension and expulsion rates; 
however, few have examined school characteristics. 
 The present study used a mixed methods approach to examine school 
contextual factors that may influence expulsion rates of middle school students.  
The research questions that were addressed include: 
1. What significant patterns exist in CCSD middle school expulsion rates 
between 2006 and 2010, when data are examined using race, ethnicity, 
and gender? 
2. In what way do the school communities’ contextual factors (SES, principal 
turnover, SES and expulsions of minority and non-minority students) offer 
insights into the patterns of middle school expulsions? 
3. What insights do we gain when data related to minority/non-minority 
expulsion rates are examined alongside school community contextual data? 
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This chapter is comprised of the following sections: a summary of the results, 
discussion of the conclusions, summary statement, implications for further 
research, limitations, and a final conclusion. 
Summary and Discussion of Results 
 As stated earlier, the purpose of this mixed methods study was to explore 
contextual factors that may explain high and low rates of expulsions in varied 
socioeconomic settings in the middle schools of a large urban school district.  
This section discussed each of the three research questions for this study and 
the significance of the results of the questions. 
Research Question #1 
What significant patterns exist in CCSD middle school expulsion rates 
between 2006 and 2010, when data are examined using race, ethnicity, 
and gender? 
 The first pattern that existed within the expulsion rates is how the 
expulsion rates follow the trends within the literature.  As stated earlier, according 
to the Office of Civil Rights, in a national study Black students made up 18% of 
the sample size, yet 35% of the Black students accounted for were suspended 
once and 39% of the Black students were expelled (U.S. Department of 
Education, 2012).  In this study, minority students made up 65.8% of the 
population and yet 77.2% of minority students were expelled.  Conversely, non-
minority students who made up 34.1% of the population and only 23% were 
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expelled.  According to the statistical analysis of the expulsion rates, the 
differences in the rates appear to be statistically significantly different. 
 Next, the expulsion rates of the 52 schools involved in the study were 
examined to determine if the expulsion rates for the individual schools showed a 
difference of statistical significance from each other.  Cluster study of the 
expulsion rates by school, showed that 38.5% of the schools are expelling 
students at different rates from each other.  This fact was important to this study 
because if the middle schools were expelling students at the same rate, there 
would be no basis for further investigation.  Since differences were present, 
patterns in the minority/non-minority expulsion rates and the male/female 
expulsion rates were therefore examined further. 
 One clear pattern is an overrepresentation of minority students being 
expelled compared to non-minority students.  Forty of the 52 schools, or 76.9%, 
show over-representation of minority students within the expulsion rates.  Of the 
40 schools, 37 of the schools (92.5%) minorities comprised over 50% of the 
student body.  In this study, even schools with high minority populations are over-
representing minorities when expelling students.   
 Another pattern that emerged from the data is that, over time the percent 
of variance accounting for minority or non-minority status increased.  In the first 
year of the data for the study, the percent of variance was 48.3%.  By the end 
year of the study, the percent of variance increased to 62.1%.  Figure 6 displays 




Figure 7:  

























 The third pattern that exists in the expulsion rates is between female and 
male students.  According to the literature review, male students are referred for 
suspensions more than females.  In this study, all 52 middle schools 
recommended more male students for expulsion than female students.  In fact, in 
all 5-years that data was collected for this study, gender accounts for 80% of the 
variance in the expulsion rates.  Therefore, this study indicated that males are 
overrepresented in the expulsion rates of middle school students. 
 The final pattern examined within the expulsion rates was the effect of 
socioeconomic status on expulsion rates.  According to the statistical analysis, 
socioeconomic status only accounted for 1.9% of the variance within expulsion 
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rates.  Therefore, it appears that the socioeconomic status of a school does not 
have a bearing on the expulsion rates of students using all 52 middle schools.   
Research Question #2 
In what way do the school communities’ contextual factors (SES, principal 
turnover, SES and expulsions of minority and non-minority students) offer 
insights into the patterns of middle school expulsions? 
To determine how school community contextual factors offer insights, 
schools were grouped using a cluster analysis.  The first analysis included the 
SES of the school and the expulsion rates.  SES is defined as the percent of 
students on free and reduced lunch (FRL).  It was found that SES accounted for 
71.3% of the variance between schools for expulsion rates for a cluster of 15 
schools.  This is significantly different than comparing all 52 schools’ SES and 
expulsion rates, as stated above at 1.9% of the variance. 
In examining whether or not a change in principal affected the expulsion 
rates of students, 21 schools fit into the cluster analysis using the two variables 
of change in principal and expulsion rates.  It was determined that a change in 
principal accounted for 82.6% of the variance in the number of expulsions; this, 
however does not appear to be statistically significant in accounting for the 
variance of the proportion of students being expelled.  It appears odd that a 
change in principal affected the number of students expelled but not the 
proportion of students that were expelled. 
The final factor examined was the comparison of SES and the number of 
expulsions of minority and non-minority students.  Again SES was determined by 
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the percent of students on FRL.  In running the cluster analysis, 17 of the 52 
schools made up this category.  The variance in minority students being expelled 
compared to non-minority students being expelled was significant at 40.9%.  
Therefore, SES did impact expulsion rates for this study.   
Arum and Ford (2012) found, “the socioeconomic background of a 
school’s population was indeed related to the level of challenging student 
behavior within that school, we also found that the greater the differences among 
students’ backgrounds within a school, the higher the level of discipline 
problems” (p. 57).  Examining the variances of the SES level within the school 
was out of the scope of this study but could offer some significant insights into 
the school’s expulsion rates. 
Research Question #3 
What insights do we gain when data related to minority/non-minority 
expulsion rates are examined alongside school community contextual data? 
 During phase II of this study, some patterns became clear, leading to 
possible insights that may help explain the variance in the expulsion rates.  Four 
clusters were formed using SPSS 20.0.  Of the 52 schools, 15 schools made up 
the following 4 categories:  High SES – High Expulsion Rates, High SES – Low 
Expulsion Rates, Low SES – High Expulsion Rates, Low SES – Low Expulsion 
Rates.  Each cluster was examined using the accountability reports and median 
housing prices for the school community.  The accountability reports offered 
extensive insights about the schools over the 5-years included in the study.  
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Factors examined using the accountability reports included: mission statements, 
principal highlights, per-pupil expenditures, and AYP designation. 
 The first insight came from the mission statements of the accountability 
reports.  Educator beliefs have been found to play a role in disciplinary issues 
nationwide.  Arum and Ford (2012) found that the interaction between students 
and educators was as important as students’ beliefs and educators’ beliefs about 
school disciplinary climate.  In both clusters of schools that had the lowest 
expulsion rates, the mission statements mention that a belief in teaching students 
academically is as important as teaching students’ positive behavior and life-long 
learning skills.  The two clusters that have high expulsion rates did not have a 
consistency within the mission statements about academics, behavior, and 
becoming life-long learners. 
 In examining the “principal highlight” section of the school accountability 
reports another insight became apparent.  All of these clusters use this section to 
note remediation programs within academics, and honoring students for 
academic achievements.  Another common theme within the analysis of the 
clusters was principals rewarding students for perfect attendance.  Also within 
each cluster, various schools highlight behavior specific initiatives; such as anti-
bullying programs or Positive Behavior Support (PBS).  The clusters that showed 
high expulsion rates consistently highlighted the PBS systems.  Frankly, this 
result seems odd considering that the clusters averaged higher expulsion rates 
than the other clusters.   
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 Another insight about clusters is displayed in the per-pupil expenditures.  
Over the time period of the study all but three schools show an increase in per-
pupil expenditures, even during national economic down turns.  Two of the 
schools showed a decline over time in the spending.  The third school was 
discovered to be an outlier since it was a combined high school and middle 
school and should have been excluded from the study.  However, there is no 
correlation between per-pupil spending and the rate at which students are 
expelled.  Therefore, a difference in minority and non-minority expulsion rates 
compared to per-pupil expenditures was deemed unnecessary. 
 A fourth insight became clear when analyzing the schools’ AYP 
designations and expulsion rates.  Only one cluster, high SES – low expulsions, 
included schools that were making adequate yearly progress.  In fact, within this 
cluster 92% of the time period studied, schools were either Making Progress or 
labeled as “High Achieving”.  In the cluster of low SES – low expulsion, 95% of 
the time schools were in “Need Improvement” beyond year 4.  In the cluster of 
low SES – high expulsion, 86% of the time schools were labeled as “Need 
Improvement” beyond year four as well.  Arum and Ford (2012) stated:  “in the 40 
percent of schools in which educators reported more effective discipline, there 
was no difference in Black-White test gains” (p. 57).  The examination of the 
achievement gap between minority and non-minority students was also out of the 
scope of this study. 
 The final insight came from examining the median housing prices of the 
school community and the expulsion rates of the schools.  A negative correlation 
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exists between the median housing price and the number of expulsions; simply 
stated, as housing prices decrease around the schools, the number of expulsions 
increases (See figure 7).  SPSS 20.0 was then used to calculate the correlation 
coefficient.  A Pearson coefficient revealed a moderate negative correlation 
between the median housing prices and the number of expulsions, r(19) = -0.65, 
p > .01.   Also during the time frame of this study, the median housing prices in 
all clusters decreased significantly, from 47% in one cluster to 75% in another 
cluster. 
Figure 8:  
Number of expulsions compared to the median housing prices 
 
Summary Statement 
 Although some contextual factors may influence expulsion rates, it is clear 
that other factors do not influence expulsion rates.  For example, it makes sense 
that per-pupil expenditures would not influence expulsion rates because per-pupil 
expenditures are based on school funding formulas provided by the state 
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department of education.  In this particular district, funding does not rely on the 
passing of levies or bonds to help in the amount of money that is spent on 
students each year.  On the other hand, the median price of houses surrounding 
schools correlates to expulsion rates, which could indicate that outside stressors 
have an effect student and their behaviors. 
Recommendations 
 An idea that resonates throughout the second phase of this study is the 
idea of schools including the term “life-long learning” within their mission 
statements.  Therefore, a recommendation would be for schools to possibly 
examine the mission statements to see if the message the school is trying to 
convey is a long range goal, for life, or if the message is a short term goal, such 
as academic achievement. 
 Another recommendation would be for schools to examine the approach 
that they are taking towards students.  Are schools using a holistic learning 
experience to include arts as well as academics?  It appeared that within this 
study schools that were using a holistic approach also had lower expulsion rates. 
 Another recommendation would be to consider the effects of zero-
tolerance practices on drop-out or drive-out rates for students.  The one-size fits 
all approach of zero-tolerance discipline practices does not allow administrators 
the freedom to use discretion when dealing with students.  It might be possible 
then that when administrators are disciplining students under such practices, that 
they are helping foster a stereotype for students that in turn may cause students 




 One limitation on the present study was the use of one urban large school 
district for the collection of data.  Although, this district consisted of 52 different 
middle schools, only 15 of those middle schools were analyzed for the second 
phase of this study.  According to Skibba, Horner, Chung, Rausch, May, and 
Tobin (2011) over 30 years of documented research exists on the racial and 
socioeconomic inequalities in school discipline.  Therefore, it would seem 
plausible that one could extend this study to include national level data to 
determine if various contextual factors affect expulsion rates rather than 
examining such a small sample size. 
 Using one large urban district was a limitation in the percent of students 
that make up various racial categories.  The original intent was to examine Black 
and White expulsion rates.  However, when examining the percent of Black 
students for this district, the number and percent was too small to allow or permit 
any significant statistical analysis.  Therefore, on the advice of a committee 
member, it was recommended to examine the expulsion rates of minority 
students and non-minority students instead of only Black and White students. 
 Another limitation was the availability of school documents and records.  
The 15 schools identified in phase II of the study were contacted about providing 
historical information such a newspaper articles or school improvement plans.  
Five of the 15 schools provided some historical background that included only 
school improvement plans and one school provided some past newsletters.  Of 
the five middle schools that provided some school improvement plans, four of the 
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schools had new principals who were unaware if this data were archived 
somewhere within the building. 
 One further limitation in this study became evident within phase I and the 
statistical analysis.  Since the data were collected over a 5-year time period, in 
some of the analyses, it proved difficult to gain a clear understanding without 
making some combinations.  For example, comparing expulsion ratios across the 
time periods was nearly impossible.  Therefore, it was best to combine all the 
expulsions for categories such as minority, non-minority, female, and male before 
making comparisons of the ratios.  
 The way variables were used was another limitation of this study.  For 
example, AYP designation is based on one criterion-referenced test administered 
to all grade levels at the end of February or beginning of March each year.  
Collecting other academic data, such as the rates of D and F grades are 
assigned, may strengthen future studies.  However, D/F rates depend on grading 
practices of each school.  Also, the percent of students that qualify for FRL can 
be deceiving as a measure of socioeconomic circumstance of students.  Christle 
(2003) noted that in her study, many students that were FRL eligible did not 
enroll in the FRL program due to their desire not to be identified as poor. 
 One last limitation of this study was the time frame in which the data was 
collected.  This study was limited from the 2006-2007 school year through the 




Implications for Further Research 
 This study was limited to one large urban school district within the 
southwest part of the country.  However, additional mixed method studies 
regarding discipline of students and factors may be addressed using the 
following questions: 
1. Do school administrators realize the patterns within the expulsion rates of 
various student demographics?  How are school administrators 
addressing various student demographic misbehaviors with regard to 
discipline? 
2. As time passes, will the percent of variance between minority and non-
minority students in expulsion rates continue to increase?  Is there a point 
in time where that percent of variance is too strong for minority students to 
overcome? 
3. Using a larger population to examine mission statements in relation to 
expulsion rates, can a correlation be made showing that a belief in 
teaching students to become life-long learners actually shows lower 
expulsion rates? 
4. In what ways are PBS systems put into place help students manage 
behavior to avoid suspensions or expulsions, and how can PBS affect 
expulsion rates?  Is PBS an effective system to help students? 
5. Is racism so grounded as an American ideology that it manifests itself in 
the expulsion rates of minority children? 
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6. Does making administrators and teachers aware of their cultural 
proficiency have an effect on the disciplining of minority and non-minority 
children? 
Conclusion 
Skibba et. al. (2011) state that for 25 plus years, national, state, district, 
and building level data show that “students of color” are suspended and 
overrepresented in office referrals, corporal punishment, and school expulsion.  
Although this study did attempt to examine various factors that may help explain 
why this discrepancy exists, some factors are still unclear as to their influence on 
expulsion rates. 
For example, because this school district is located in a state that has an 
educational spending formula; it is unclear if per-pupil expenditures actually 
influenced expulsion rates.  Also, during this time frame, this district had a new 
superintendent take charge.  At this point in time, the per-pupil expenditures 
appeared to level at about the same amount.  Did having a new superintendent 
influence the per-pupil expenditures and if so, did that have an effect on the 
expulsion rates of students?  A future study could examine districts that are 
required to have the passing of a bond or levy to increase funding to determine if 
the additional money may have an influence on expulsion rates. 
One pertinent finding is in line with the literature in terms of how 
socioeconomic status affects expulsion rates.  Research states that any result of 
racial disparities in school discipline can be explained for by disproportionality 
associated with SES (Skibba et al., 2011).  This is true within this study as well.  
104 
 
The schools with the lower SES than other schools also had higher rates of 
expulsion as well as higher expulsions between racial groups. 
This study is in no way an exhaustive explanation into how such 
contextual factors may or may not affect expulsion rates.  However, it is worth 
noting that further research into the contextual factors such as mission 
statements and AYP designations may offer more insights into outside factors 




Appendix A:  Expulsion Proportion Comparison 
One-Sample Test 
 Test Value = .02692 




95% Confidence Interval of the Difference 
Lower Upper 
School 1 1.362 4 .245 .059280 -.06153 .18009 
School 2 -8.301 4 .001 -.014520 -.01938 -.00966 
School 3 .997 4 .375 .040680 -.07255 .15391 
 School 4 3.961 4 .017 .023280 .00696 .03960 
School 5 2.589 4 .061 .009080 -.00066 .01882 
School 6 -2.077 4 .106 -.006320 -.01477 .00213 
School 7 -1.248 4 .280 -.005320 -.01715 .00651 
 School 8 2.695 4 .054 .011080 -.00033 .02249 
School 9 .439 4 .683 .001880 -.01001 .01377 
School 10 -.150 4 .888 -.000120 -.00234 .00210 
School 11 -2.889 4 .045 -.005920 -.01161 -.00023 
 School 12 -.816 4 .460 -.003320 -.01462 .00798 
School 13 1.221 4 .289 .004480 -.00571 .01467 
School 14 1.625 4 .179 .012680 -.00898 .03434 
School 15 -3.071 4 .037 -.015120 -.02879 -.00145 
 School 16 1.248 4 .280 .007080 -.00867 .02283 
School 17 -.897 4 .420 -.002920 -.01196 .00612 
School 18 -6.212 4 .003 -.010320 -.01493 -.00571 
School 19 1.805 4 .145 .004480 -.00241 .01137 
 School 20 1.254 4 .278 .004480 -.00544 .01440 
School 21 -17.527 4 .000 -.023120 -.02678 -.01946 
School 22 -.919 4 .410 -.003920 -.01576 .00792 
School 23 -3.162 4 .034 -.010120 -.01900 -.00124 
 School 24 2.282 4 .085 .015280 -.00331 .03387 
School 25 .027 4 .980 .000080 -.00830 .00846 
School 26 -2.628 4 .058 -.006720 -.01382 .00038 
School 27 .713 4 .515 .029280 -.08481 .14337 
 School 28 .741 4 .500 .001880 -.00517 .00893 
School 29 -1.201 4 .296 -.004720 -.01563 .00619 
School 30 4.636 4 .010 .009680 .00388 .01548 
School 31 -13.826 4 .000 -.015520 -.01864 -.01240 
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 School 32 -3.053 4 .038 -.007120 -.01360 -.00064 
School 33 -25.206 4 .000 -.016720 -.01856 -.01488 
School 34 -1.954 4 .122 -.006320 -.01530 .00266 
School 35 2.813 4 .048 .011480 .00015 .02281 
 School 36 -2.083 4 .106 -.005120 -.01194 .00170 
School 37 2.091 4 .105 .009480 -.00311 .02207 
School 38 1.622 4 .180 .005680 -.00404 .01540 
School 39 -10.356 4 .000 -.019920 -.02526 -.01458 
 School 40 -1.874 4 .134 -.008520 -.02114 .00410 
School 41 -5.566 4 .005 -.012520 -.01877 -.00627 
School 42 -3.287 4 .030 -.007320 -.01350 -.00114 
School 43 3.051 4 .038 .011680 .00105 .02231 
 School 44 -1.638 4 .177 -.005520 -.01488 .00384 
School 45 2.814 4 .048 .031880 .00043 .06333 
School 46 -1.264 4 .275 -.003520 -.01125 .00421 
School 47 .770 4 .484 .005080 -.01323 .02339 
 School 48 3.245 4 .032 .023880 .00345 .04431 
School 49 -6.511 4 .003 -.013720 -.01957 -.00787 
School 50 7.027 4 .002 .021080 .01275 .02941 
School 51 1.792 4 .148 .006880 -.00378 .01754 
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